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ABSTRACT
Attrition and Retention Problems: A Descriptive Analysis
of the Attrition and Retention Problems Identified
by Administrators at Six Southern
Historically Black Colleges
(September 1983)
Lucious Lee Daily, Jr., A. A., Trinidad Junior College
B.S., Adams State College
M.Ed., Adams State College
Ed.D., University of Massachusetts
Directed by: Professor Norma Jean Anderson
The purpose of this study was to identify some of the major problems
related to retention and to examine reasons why students dropped out of
six historically Black colleges. More specifically, this study focused
on how the Academic Dean, Dean of Students and the College Registrar
viewed the problems of retention and student dropout at their respective
institutions. Conditions compounding the basic problems of retention at
small historically Black colleges were: (1) a decline in enrollment;
(2) the competition from both White four-year institutions and community
colleges in the recruitment of Black students; and (3) lack of sufficient
funds to support expanded administrative services, curriculum changes,
the purchase of new equipment and physical plant improvements.
The study includes eighteen respondents from six historically Black
colleges located in the following Southern states: Georgia, Mississippi,
and Tennessee. Three of these institutions are junior colleges and three
are four-year liberal arts colleges with an enrollment ranging from 125
to 1,000 students.
vi
The major method of data collection utilized in this study was the
conducting of intensive interviews. Since only six southern histori-
cally Black colleges were selected for this study, it seemed appropriate
to identify those key administrators at each institution whose major
responsibility was to work closely with students. Therefore the
researcher selected from each of the six colleges the Academic Dean,
College Registrar and the Dean of Students with whom to conduct the
interviews
.
The findings of the study reveal that three major dropout problems
confronting the colleges under investigation were: (1) academic advise-
ment and counseling; (2) social adjustment; and (3) stimulating activi-
ties. Although Black institutions operated in some cases under adverse
financial difficulties, retaining the freshman student through his/her
academic program could be accomplished if: (1) colleges would first
recognize and admit to the problems of retention and attrition; (2) they
avail themselves of present research related to problems of retention
and attrition; and (3) a sincere commitment to take action for the
implementation of a corrective and preventive program was made.
The study is concluded with several recommendations for further
research and action.
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CHAPTER I
INTRODUCTION
It does not take an economic expert to tell us that with an 18
percent inflation rate something is drastically wrong with the economy.
Likewise, we do not have to wait for the advice from a team of educa-
tional experts appointed by the federal government to remind us that
something is seriously wrong with our public education system. On a
daily basis, we can read a newspaper, listen to or watch the news on the
radio and the television and find that: the truancy rate is extremely
high in inner-city schools; children are being pushed out of schools at
younger ages; teachers are being assaulted by students; teachers are
constantly on strike against the school system; local citizens are
becoming more reluctant to vote favorably for school bonds for the
improvement or construction of better school buildings; and parents are
outraged because schools have not taught their children the necessary
skills.
Studies conducted by experts (such as Lichter, Rapien, Seiberg,
and Sklunsky
,
1962) tend to support what is already evident. Their
studies indicate that about 40 percent of American children drop out of
school before high school graduation, and tens of thousands of others
who remain in school are considered underachievers and do not function
at the level of their intellectual potential.
Further studies conducted by Delworth and Hanson (1978) conclude
that our higher educational institutions will find themselves in similar
situations, because the period of automation and unparalleled growth in
2American higher education appears to be over. In the foreseeable
future, colleges and universities can expect a decrease in enrollment
because the number of high school students entering and pursuing a col-
lege degree is expected to decline. National population counts fore-
cast a 26 percent decline in the number of 18 to 24 year-olds by 1972
compared to 1978. Clark Kerr (1979) reviewed the various enrollment
predictions for higher education in the United States and has predicted
a 40 percent decline in enrollment in 1992.
During the decade of the 1970s, reports of the impending and
dramatic decline in the traditional college-bound population has led to
an increase in research on the college dropout phenomenon. Robert Cope
(1978) reported in his monograph that during the 1980s more than fif-
teen million men and women will enter nearly three thousand colleges
and universities. Based on the consistent findings of national reten-
tion studies conducted over more than four decades, it can be expected
that five to six million of these students will never earn degrees.
Approximately 30 to 40 percent entering baccalaureate granting institu-
tions will never achieve a degree, about 40 to 50 percent will gradu-
ate in the "normal" four years and the remaining 20 to 30 percent will
delay their baccalaureate degree. Retention rates at community col-
leges are considerably lower than at four-year institutions. It is
estimated that less than half of entering first-year students at com-
munity colleges are likely to return to college for a second year;
about 20 percent will eventually earn an associate degree; and less
than 10 percent are likely to go on for a baccalaureate degree. It
appears that there is considerable evidence to support the belief that
3our secondary schools and institutions of higher education are in
trouble and radical structural changes are needed so that we will not
continue to waste the human potential of our young people by forcing
them to become underachievers and dropouts.
Research data show that in discussing issues surrounding the
who^ and why^ of student dropout, Astin (1975) noted that considerable
confusion surrounds these issues because researchers have not developed
consistent parameters to define the term "dropout". Frequently, stu-
dents classified as dropouts return to complete their degrees either
at a later date or at another institution. Astin suggests that a more
accurate system of classifying exiting students would considerably
change the statistical picture of the dropout problem. Another study
by Elkhawas and Bisconti (1974) supports this view. This study showed
that while the attrition rate of a full-time freshmen class was 43.1
percent after five years, after two years the attrition rate was only
23.2 percent.
In taking a realistic look at our nation and its future educa-
tional system, Medsker and Trent (1965) suggested that a democracy's
ability to maintain itself and to assume a position of leadership
demands its utilization of resources--both material and human. The
United States has been conscious of the need to develop and utilize its
material resources and has made spectacular progress in agricultural,
industrial and technological development. Likewise, efforts to develop
human resources have been initiated through the funding for research
projects and special programs within government agencies and the private
sector. Although much progress has been made, there appears to be a
4need for a greater commitment in the employment of Blacks in the human
resources area. More specifically, at Black institutions there is a
need for increased hiring of qualified Black faculty.
From the perspective of many neighboring countries, the United
States is considered to be the economical, technological, and educa-
tional leader of the world. However, many of its citizens have a dif-
ferent view of the state of our nation. Regardless of the different
views of the state of our nation, the demand for an educated society
continues to increase. Therefore, as the social, political, and eco-
nomical life of the country becomes more complex, there must be con-
stant involvement on the part of educators for improvements in educa-
tion for its citizenry, especially for its Black citizens and Black
colleges. Thompson (1978) states that:
Black colleges do not regard themselves as a separate
world. The Black colleges are aware that, for many of
their students, attending college is not a question of
which, but of whether. Inferior elementary and secondary
schools have often failed to prepare Black youngsters for
programs of vigorous study. It takes courage . . . for
a Black college to insist on academic quality. Black col-
leges wish to be open to all. The truth is, Black col-
leges have always had to practice modified open enroll-
ment. The main concern of Black colleges is not with who
gets in but what happens to them afterwards. But regard-
less of whatever combination of forces have been at work,
the Black college end product is a frequent litany of
"education-citizenship-leadership-democracy" that affirms
a belief in the democratic process and in the ability of
colleges, students, and alumni to influence it.
The Problem
Despite the abundance of resources in our nation, written provi-
sions in Civil Rights Laws and Affirmative Action efforts, many
5minorities are functionally illiterate because they lack equal educa-
tional opportunities. Prior to the enactment of the Higher Education
Act of 1965, historically Black colleges provided the greatest access
to postsecondary education and carried most of the financial burden for
educating Black students. More specifically, the small southern his-
torically Black college has provided the education for a significant
percentage of Black students, despite the lack of concern and financial
support from federal agencies (Thompson, 1978). In addition to limited
financial resources, small historically Black colleges are confronted
with the critical problem of retention. The research proposed here
will focus on this problem as it relates to small southern historically
Black colleges. While retention appears to be a problem for colleges
in general, it is particularly so for historically Black colleges
(Goodrich, 1979).
The social drama of the 1980s is going to be very different from
the drama of the late 1960s and the early 1970s. The major difference
in the 1980s is that social consciousness in the United States has
sharply declined. We are witnessing a significant backlash against
affirmative action and equal educational opportunity programs (Rick
Turner, 1980).
Conditions that could make small historically Black colleges more
vulnerable to the basic problem of retention are:
1 . A Decline in Enrollment . Enrollment predictions indi-
cate a decline in students entering and pursuing a
college degree. Many of those who will choose not to
attend college will be minority students. This is evi-
dent in the high dropout rate of minorities in the
high school. Since historically Black college
6enrollments are comprised of mostly minority stu-
dents, reduction in this pool of students could
cause the losses of much needed revenue for these
institutions.
2 . The Competition From Both White Four-Year
Institutions and Community Colleges in the
Recruitment of Black Students . Historically, Black
colleges once drew the best students from the Black
community simply because there was hardly any place
else to go. Although some of the talented sons and
daughters of the illustrious alumni matriculate at
the schools of their parents, many others take
advantage of opportunities available at the tradi-
tional White institutions.
3. Lack of Sufficient Funds to Support Expanded
Administrative Services, Curriculum Changes, the
Purchase of New Equipment and Make Physical Plant
Improvements . Most small historically Black col-
leges lack the finances to increase the level or
quality of academic programs and activities. These
institutions also lack the finances to upgrade
existing buildings, some of which were constructed
more than fifty years ago.
An indepth local study conducted on the academic status of
minority students at a major Southeastern university showed that of
1,400 freshmen entering in 1974, within one academic year 14 percent
of Blacks enrolled had been dismissed for academic reasons as compared
to 3 percent for White students, and 4 percent for the university as a
whole. The overall dropout rate (for academic and non-academic rea-
sons) was 27 percent for Blacks, 18 percent for Whites, and 21 percent
for the university as a whole (Goodrich, 1976).
In addition to financial and academic difficulties which typically
contribute to student attrition. Black students on this White campus
faced an unfamiliar and frequently unsupportive environment. It
has
been my experience that the low percentage of minority faculty
and stu-
dent support services staff and the hostility of many
administrators
7and faculty made it extremely difficult for even the better prepared
Black students to adapt to the college environment.
Whereas, in 1964, the majority (51 percent) of Black students were
enrolled in historically Black colleges; in 1978, only 18 percent of
all Blacks were enrolled in historically Black colleges. Yet, in 1978,
approximately 40 percent of all baccalaureates awarded to Black stu-
dents were granted by historically Black colleges ( Higher Education
Equity
, 1978). The fact that historically Black colleges graduated
almost 40 percent of all Black baccalaureates confirms that without the
historically Black colleges a host of educated Blacks would be lost.
Further, it reveals that many Blacks are finding that the environment of
many White institutions is still hostile and unsympathetic. Likewise,
it shows that strategies designed to promote educational opportunities
have focused strictly on access. Very little has been done to ensure
that Black students have the same chance to complete their baccalaureate
study as their better prepared and more economically secure White class-
mates. Federal and institutional decision makers have not taken into
account the alienation which confronts Black students as they compete in
the educational arena. Both groups appear content with policies that
promote increased enrollments but do not compensate for the factors
which prevent successful completion rates for Black students.
Dr. Lester Foster, immediate past President of Tuskegee Institute,
recently stated that "a lot of White colleges are letting Blacks in
but they are not graduating them. It is not just because they are not
able to do good work. The concern for graduation is not as great in
some of the White institutions as it is in the historically Black
8colleges." In other words, it is one thing to accept an increased
number of minority students into White institutions, but it is quite
another matter to ensure their success by retaining them and promoting
their admission to a successful advanced degree program.
The above data demonstrates the need for education to take a
serious look at the status of minorities in institutions of higher
education. This study is designed to assist in this effort by examin-
ing the extent of minority retention in six southern historically Black
colleges
.
Purpose of the Study
In the early 1970s, the decline of college enrollment throughout
the United States encouraged administrators and educators to focus
their attention on student retention. The decline was felt by all
educational institutions, but the most devastating effect was found in
historically Black colleges. Financial viability of institutions is
generally linked to enrollment. This is especially true for histori-
cally Black colleges who are dependent upon tuition and fees from
students, the appropriations of State revenue based upon formulas and
limited or no endowment funds and alumni financial support. In the
past, there was an oversupply of students clustered at historically
Black colleges, retention was mainly an ethical issue involving ques-
tions concerning equal opportunity and access to higher education.
Now that there has been a significant decline in the number of college-
age students, retention has become a practical issue involving the
survival of many historically Black colleges.
9Definition of Terms
The following terms are defined as they will be used in this
study:
Academic Dean . An administrator who is concerned with
all matters related to the development, growth, and
integration of academic activities within the total
institution (Boykins, 1977).
Attri tion . A reduction in the college's enrollment as
a result of dropouts or transfers regardless of the rea-
sons (Astin, 1979).
College Registrar . A person who is responsible for
developing and operating an efficient system for the
admission of students, the maintenance of students'
records, and for supervising the staff employed in the
Office of Admissions (Boykins, 1977).
College Dropout . Any student who leaves college for any
period of time regardless of reason, and does not obtain
his/her degree at the same time as the class with which
he/she originally enrolled (Goodrich, 1979; Haggen, 1977;
Pervin, Reik and Dalrymple, 1966; Astin, 1975; Tinto,
1975).
Dean of Students . An administrator who is responsible
for all areas of activities which deal with student
life, i.e., housing, students' organizations, recreational
programs, disciplinary policies and procedures, social
life and student unrest. He/she is also in charge of the
master activities calendar for the entire college campus
(Boykins, 1977).
Historically Black Colleges . Institutions that were
founded primarily for Black Americans. Although their
charters were, in most instances, not exclusionary. These
are institutions serving or identified with service to
Black Americans for at least two decades with most being
fifty to one hundred years old ( Higher Education Equity ,
1978).
Retention . The ability of an institution to retain its
freshmen students throughout the completion of their
baccalaureate degree or throughout the required program
of study (Goodrich, 1979). Sometimes colleges and
universities should be aware of beginning with the
10
student's initial inquiry until he/she actually enrolls.
It is then necessary to become concerned about retaining
the student until graduation. A diagram of a "Fault Tree"
was introduced. A fault tree is an inverted flow chart
which starts with the output event and tries to identify
events that lead to the desired outcome--in this case the
loss of students (Hadley, 1979).
" Stopouts " . Students who have interrupted their degree
but intend to complete their degree in the near future
(Astin, 1975).
Del imitations
In order to design a manageable study which can be completed ^
within the boundaries of time and available resources to the researcher,
it was necessary to limit this investigation to six historically Black
colleges located in the following Southern states: Georgia,
Mississippi, and Tennessee. Three of these institutions are junior
colleges and three are four-year liberal arts colleges with an enroll-
ment ranging from 125 to 1,000 students. Because these colleges were
not randomly selected, they are not statistically representative of all
southern historically Black colleges; therefore, the results of this
study will be general izable only to the six colleges under investiga-
tion.
Need for and Significance of Study
There have been numerous studies conducted on the topic of student
dropout, stopout, and transfers in higher education. Why do students
leave college? Why do they stay? What appears to make the difference?
The phrase "appears to make the difference" is a key phrase, because
11
much remains unknown despite extensive literature on retention.
Retention of students is increasingly important, given the decreas-
ing pool of college-age students and the need for institutions to main-
tain enrollment of students once they have matriculated. Major reviews
of the literature describe numerous studies analyzing the factors that
contribute to attrition/retention. Although the findings are not always
consistent, significant general findings are: The family's socio-
economic status appears to be inversely related to dropout (Astin,
1964; McMannon, 1965; Panos and Astin, 1968; Sewell and Shah, 1967;
Wegner, 1967). Specifically, children from lower status families
exhibit higher rates of dropout than do children of higher status fami-
lies even when intelligence has been taken into account (Sewell and
Shah, 1967).
Although the family is important in determining the child's educa-
tional performance, at the college level it is quite clear that the
child's own ability is even more important (Sewell and Shah, 1967;
Wegner and Sewell, 1970). Sewell and Shah (1967) found that measured
ability was nearly twice as important in accounting for dropouts as
was the social status of the family. Although measured ability is
undoubtedly related to retention in college, most research on dropout
has focused on ability as demonstrated through grade performance in
high school and has shown that it, too, is related to retention in col-
lege (Blanchfield, 1970; Chase, 1970; Panos and Astin, 1968).
Significant personality and attitudinal differences have been
noted among college dropouts (Pervin, Reik, and Dalrymple, 1966).
Vaughn (1968) suggested that dropouts tend to be more impulsive--
12
lacking in any deep emotional commitment to education, and unable to
profit as much from their past experiences.
Sex of the individual also appears to be related to college reten-
tion with a higher proportion of men finishing college degree programs
than women (Astin, 1972; Cope, 1971; Spady, 1970). However, of those
who drop out, a greater proportion of women tend to be voluntary with-
drawal s
.
Although past educational experiences have not been explicitly
referred to as being directly related to college dropout, it is clear
that performance in high school, as measured either by grade point
average or rank in class, has been shown to be an important predictor
of future college performances (Astin, 1972).
Another factor influential in determining college retention is the
individual's commitment to the goal of college completion. Whether
measured in terms of educational plans, educational expectations, or
career expectations, the higher the level of plans, the more likely the
individual is to remain in college (Astin, 1964; Bucklin and Bucklin,
1970; Medskar and Trent, 1965; Sewell and Shah, 1967).
Educators know very little about why their students withdraw (Cope,
1978). Most studies on retention focus on Black students in predomi-
nantly White colleges. Approximately three-fourths of all Black college
students currently attend predominantly White colleges (Abramowitz,
1976). At first glance, this relatively rapid redistribution of Black
college student's enrollments might give occasion for celebration among
those interested in the achievement of Black educational equity. How-
ever, a more careful examination of the situation leads one to draw less
13
optimistic conclusions.
Studies of Black students attending predominantly White institu-
tions reveal that a poor fit exists between Black students and pre-
dominantly White institutions. Black students enter White institutions
as the victims of sustained personal and institutional discriminations.
After their entrance, such incidents of discrimination evidently do not
cease and Black students subsequently experience adjustment and aca-
demic performance difficulties.
^ Black students attending predominantly White institutions usually
experience considerable adjustment difficulty. Many of their adjust-
ment problems are common to all students (Webster, Sedlacek and Miyares,
1979); but these students also face more specific problems. For
instance, Black students often find it necessary to create their own
social and cultural networks given their exclusion (self or other
imposed) from the wider university community. Such mechanisms in the
forms of fraterni ties/sorori ties
,
friendship-kin networks, Black stu-
dents' organizations or Black dormitories provide vital support and
mediation roles (Willie and McCord, 1973). The ability of Black stu-
dents to generate their own social activities, support networks, and
political mechanisms are limited by scarcity of numbers (Keith, 1972;
Reed, 1979). Of all problems faced by Blacks on White college campuses,
the psychosocial one arising from alienation and a lack of support from
the general environment seem to be the most serious (Rosser, 1972).
However, adjustment problems are also posed for Black students by the
academic environments which these institutions provide. The usual
difficulties associated with movement from high school into college are
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often amplified for Black students by such factors as weak academic
backgrounds, poor counseling, poor relationships with faculty, and
strong feelings of alienation (Hedegard and Brown, 1969; Webster,
1979).
Although some Blacks at predominantly White colleges do adjust and
are academically successful (Ballard, 1973; Boyd, 1977), many of these
students are not as academically successful as their White peers. On
the average, Black students have higher attrition rates (DiCesare,
1972), lower grade point averages (Boyd, 1974), and lower enrollments
in post-graduate programs (ISEP, 1976) than Whites. Black students
also report more academic problems than White students (Willie and
McCord, 1973; Webster, 1979). The academic difficulties of Black
students on White college campuses are often compounded by the absence
of remedial /tutorial programs and sufficient information exchange
with Whites, that is, faculty and students (Boyd, 1974; Morris,
1979).
To date. White colleges in this nation have failed to consistently
create the kinds of environments that will foster positive outcomes for
Black students. Hopefully, within this decade, these institutions will
create settings more conducive to the positive development of these
students. Black students have much to gain from White colleges and
they also have much to contribute towards the enrichment of these col-
leges and the larger society.
Retention research on Black students at historically Black col-
leges is minimal. Astin (1975) has indicated that race as a pre-
dictor of attrition is strongest for Blacks in predominantly White
15
institutions. Tinto (1975) has indicated that the literature indicates
race is a predictor of attrition independent of ability and socio-
economic status, but little has been done to explain why.
The Astin and Cross study (1977) found that Black students at
historically Black colleges had lower high school grades than both
White and Black students at predominantly White institutions. Findings
from the American College Test Institutional Data Questionnaire
(Clayton, 1978) for 1976-77 indicated that freshmen at historically
Black colleges tended to have lower American College Test mean
composites (12 vs. 20), lower mean Scholastic Aptitude Test verbal
scores (336 vs. 474). Mean high school grade point averages for his-
torically Black college freshmen were also lower than national norms
(2.3 vs. 2.6). In spite of these differences among incoming students,
historically Black colleges had similar overall retention rates (60
percent) as to all colleges and universities (59 percent).
With respect to historically Black colleges impact on student
retention, data indicates success in this area. Astin (1975) found
similar dropout rates for White men, White women and Blacks in his-
torically Black colleges (26, 23 and 26 percents, respectively). Drop-
out rates for Black students were substantially higher (37 percent).
Astin feels the higher attrition rate appears to be attributable in
part to the effect of attending a White college, rather than to dif-
ferences in initial dropout-proneness between Blacks in White colleges
and Blacks in historically Black colleges. Hence, the differential
success of White colleges and historically Black colleges in the reten-
tion of Black students becomes evident.
16
This study proposes to focus on Black students in historically
Black colleges, thereby contributing to the body of research.
To suggest programs for a concerted effort, to decrease attrition
and increase retention in historically Black colleges, requires a
closer examination of the total Institution. Noel (1978) states that
such programs should force the institution to examine itself closely,
and what it finds is not always pleasant or easy to accept, because
retention-related strategies often generate significant improvement In
the services and programs at most institutions. It is not an easy task,
but one that is necessary and long overdue for most historically Black
colleges
.
The historically Black colleges in the 1980s must enhance their
capacity to attract and retain students. The goal to increase student
retention can best be accomplished by, first, a genuine concern about
student retention and then a commitment to develop and implement reten-
tion strategies at all levels of the institutions. This study
attempted to identify the "who" and "why" of the central problem and
describe ways of reducing the overall dropout rate.
Finally, the results of this study should supply the basic ground-
work for organized efforts within the historically Black colleges for
implementation of programs to decrease the dropout rate. A research
study conducted by Ford and Urban (1966) concluded that any institution
that chooses to do so can make a major reduction in the proportion of
its students who drop out, unless that proportion is already quite
smal 1
.
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Attrition/retention studies are used for many specific purposes,
even though the results of this study will be used:
-- to determine the percentage of students who drop
out of college for personal reasons, problems with
administrators, faculty, and staff;
-- to determine the percentage of students who leave
because of the conditions of the physical plant,
dormitories, classrooms, and recreational activi-
ties ;
-- to determine the percentage of students who drop
out because they lack adequate financial sup-
port;
-- to discover what corrective measures are being uti-
lized and who participates in the process;
-- to develop a predictive model for dropouts; and,
-- to provide information about dropouts that may
assist the institutions in developing corrective
measures
.
This study should be useful to educators in historically Black
institutions who lack time and the money to develop methods and pro-
grams to reduce student attrition and increase retention.
Organization of the Study
This dissertation consists of five chapters, in addition to a
glossary of terms, bibliography and related appendices.
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Chapter I provides an overview of the study. It contains an
introduction to the problem area, a statement of the purpose of the
study, design, significance and limitations. The introduction to
Chapter I briefly enumerates the various problems connected with the
future of the small historically Black college. The "Purpose of the
Study" clarifies the objectives of the dissertation, and describes the
qualitative methodological approach employed in this investigation.
The "Significance of the Study" discusses the contribution of the study
to the field; and the "Limitations" outlines the constraints.
Chapter II is devoted to a review of the relevant literature on
the attrition/retention problem in the historically Black colleges and
questions related to (1) who drops out, (2) when they drop out, (3) why
they drop out, and (4) how they drop out. The literature review is a
revised and expanded version of the selective review which is inte-
grated in this proposal with the statement of the problem.
Chapter III of the dissertation details the methods employed in
the study. It reviews the design of the study, addresses the develop-
ment of the interview guide, discusses the data points selected, and
presents the methods of analysis to be employed in analyzing interview
data.
Chapter IV focuses on the descriptive presentation and analysis
and interpretation of the data; and a discussion of the practical
implications of the findings.
Chapter V presents a summary and the investigator's conclusion
based on those findings. Implications for further research and prac-
tice are discussed in this chapter.
CHAPTER II
REVIEW OF THE LITERATURE
"Some Sense of Duty, Something of a Faith"
(Pfeifer, 1969)
It seems that this quote describes the purpose for the existence
of the historically Black colleges and how they have survived in the
American educational system. Today, as yesterday, because of that sense
of duty and faith, the small historically Black college has endured with
little support from the larger society. Historically, Black colleges
were born in a state of economic deprivation. From their inception
until now, they have lacked sufficient funds to support extensive expan-
sions in administrative services, curricular changes and physical plant
improvements. However, the Black image has been kept alive by the
historically Black colleges. The strength of the leaders of these col-
leges, the diversity of the students and faculties, the dual academic
role (the inclusion of both Black and White heritage in the curriculum),
and above all, the resourcefulness of the administrators have contri-
buted to the survival of historically Black colleges and will assure
these institutions a continuing role in American higher education.
Flexibility is another characteristic that has contributed to the
survival of the historically Black colleges. Throughout their history,
these institutions have had to satisfy the often conflicting objectives
of the philanthropists who financed them, the students who attended
them, and a society that offered only limited opportunities to their
graduates
.
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The contributions of the historically Black colleges to the
societal, economic and political development of the nation are well
known.
Mingle (1978) states that the past two and a half decades have
been ones of extraordinary changes for Black students and higher educa-
tion in the South. In 1952, approximately 63,000 Black students were
enrolled in historically Black colleges of the South. With few
Northern institutions available to Blacks, these institutions enrolled
substantial numbers of Blacks from other regions other than the Southern
states. Because of the substantial growth of White students' enroll-
ment and the steady out-migration of Blacks from the South from 1950 to
1970, the Black share of total enrollment in the South showed a decline
in the 1950s and stability during the first half of the 1960s. Since
1965, however, Blacks have increased their share of the total enroll-
ment from 10 to 15 percent. This has occurred concurrently with the
increasing availability of options for enrollment in the North, and sub-
stantial increase in the enrollment of White students. The rate of
increase for Black enrollment since 1970 (74 percent) is double the rate
of increase for White enrollment (37 percent). Blacks enrolled in
higher education in the South in 1976 numbered 426,000. Table 1 pro-
vides a number of insights into the changing composition of Black enroll-
ment in the South.
Through legal efforts and voluntary action, a number of White pub-
lic colleges in the South admitted 453 Blacks in 1952. The desegrega-
tion of these institutions had only small impact on the total number of
TOTAL
BLACK
ENROLLMENT
IN
THE
SOUTH
(1952-1976)
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Blacks attending White institutions. In 1960, 96 percent of all Blacks
attending colleges and universities in the South were enrolled in pre-
dominantly historically Black institutions.
During the first half of the 1960s, the number of Blacks attend-
ing White colleges in the South steadily increased from 3,000 in 1960
to 24,000 in 1965. But not until the 1965-1970 period did dramatic
changes take place in total enrollment. Black enrollment in the South
increased from 134,000 to 245,000 (83 percent) during that period. As
a result of increasing access to predominantly White institutions, the
percentage of Black enrollment in the historically Black colleges
dropped from 82 percent to 60 percent from 1965 to 1970, and from 60
to 43 percent from 1970 to 1976.
In 1980, as in 1880, historically Black colleges continued to make
significant contributions to America's dream of educational opportuni-
ties for all Black students despite the following obstacles:
-- Historically Black colleges enroll a disproportionately
large number of underprepared and economically disadvan-
taged students.
-- Years of discriminatory funding, lack of Black repre-
sentation in state legislatures and governing boards,
and general neglect have affected the growth and
development of many historically Black colleges.
-- Traditionally, historically Black colleges have not
been recipients of broad sources of federal fund-
ing.
23
-- Curricula at historically Black colleges have been
restricted to fields and professions which Blacks
could pursue or were directed to pursue in a segre-
gated society.
The trained manpower from historically Black institutions has been
a major force in the ability of Blacks to benefit from the lowering of
racial barriers in business, industry, and government at the federal,
state and local levels. Historically, Black colleges are a national
resource in view of their fostering meaningful participation of Blacks
in the mainstream of American life. Table 2 describes the outstanding
accomplishment of historically Black colleges in the enrollment of
Black students (1980) and the degrees earned (1978-1979) as compared
to all colleges. In 1980, 25 percent of all Black students were still
enrolled in historically Black colleges with four-year programs. In
addition, 7 percent of all students receiving baccalaureate degrees
were Black. Interestingly, 36 percent of all Black students who were
awarded baccalaureate degrees in 1980 earned them from historically
Black colleges.
Organized efforts to provide education for Blacks in the South go
back to the start of the Civil War. At that time, almost the entire
Black population was located in the southern border regions, where
laws and strictly enforced social customs prohibited Blacks from being
taught to read and write. In the North, at least three colleges for
Blacks had been founded before this: Cheyney State (1837) and Lincoln
University (1854), both in Pennsylvania; and Wilberforce University
(since named Central State) in Ohio (1856). In many Northern states.
ENROLLMENT
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Blacks were permitted to attend White colleges in small numbers.
Dwight Oliver Wendell Holmes (1934), Jane E. Browning and John
Williams (1978) describe the events, the social forces, and attitudes of
individuals and groups which have affected the history and development
of historically Black colleges through the following chronological
periods
:
The first period includes the years from 1860 to 1885.
During this time, the Union army. Northern benevolent
societies and denominational bodies, the Negro church, and
the Freedom's Bureau were busily engaged in applying emer-
gency measures in an attempt to bring order out of confu-
sion and to extend to the Negroes not only material aid but
the beginnings of educational opportunity. From these ini-
tial efforts were designated colleges and universities, but
which naturally were compelled for some years to spend their
major energies in work at the elementary level.
In other words, college education for Blacks was not an important factor
in the affairs of the nation during the 1800s. In fact, only 28
acknowledged Blacks had graduated from American colleges before 1861--
the first two from Bowdin and Amherst in 1826. Holmes (1934) pointed
out that:
The second period begins with 1886 and extends to 1916.
After about 1885, although very inadequately equipped and
supported, a number of these schools were fairly well
organized, and enrolled a few students in work above what
was considered the secondary level at that time. This work
followed in general the pattern of the classical academies
and colleges in which the White teachers from the North had
been trained, who, in the main, constituted the faculties of
the Negro schools. The schools supported by Negro church
denominations, of course, maintained Negro faculties from
the first.
This period witnessed a retreat from stated beliefs in Black equality as
a basis for educational policy. Only three Black institutions in 1900
reported more than 100 students of college level in their programs--
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Lincoln in Pennsylvania; Wilberforce in Ohio; and Biddle University in
North Carolina (Johnson, 1969). It has been estimated that between
1863 and 1890, about 200 Blacks had graduated from northern White col-
leges, 75 of them from Oberlin. By 1899, according to a survey pre-
pared by W.E.B. DuBois (1899), 2,329 Blacks had received college
degrees, 83 percent from historically Black colleges and 17 percent
from White colleges.
Years later, Holmes found that Black schools began to be recog-
nized for the hardship the historically Black colleges had endured.
The third period in the evolution of the Negro colleges
dates from 1917, when an epoch-making survey of Negro edu-
cation, made by the Phelps-Stokes Fund, was completed and
published by the United States Bureau of Education, and
extends to 1928. This survey caused an awakening which
focused attention in a comprehensive way upon the condi-
tion of the Negro college and produced a critical attitude
which led to rapid improvement through more adequate sup-
port from the responsible bodies. During this period,
several of the great philanthropic foundations, such as
the General Education Board and the Julius Rosenwald Fund,
began to give serious attention to plans for the sys-
tematic and rational improvement of Negro education all
along the line. The state governments of the South were
also impressed by the findings of the survey and gave more
serious attention to the development of the land-grant
colleges
.
The fourth period in the development of this group of
schools dates from 1928 to 1954. In 1928, the publica-
tion of the Survey of Negro Colleges by the United States
Bureau of Education definitely marked the beginning of
a new era. This survey not only supplied a valuable
body of factual material relative to the Negro college
but may justly be looked upon as a significant step
toward the rating of the Negro colleges assumed by the
recognized accrediting agency which covers the area of
the southern states, where most of the institutions
making up this group are located. At this time, the
Negro colleges were making serious efforts to satisfy
the requirements of standardization, with all that such
activity implies.
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Historically Black colleges were pressed to adopt industrial
education and in doing so acquiesced in second-class citizenship.
Several debates among W.E.B. DuBois and Booker T. Washington, regard-
ing assessment of the industrial educational policy, led to acceptance
of more than one model of education at the historically Black col-
leges .
Holmes cites another period in the evolution of the Black col-
lege:
The fifth period was from 1954 to the middle of the 1970s.
This period was a particularly confusing twenty years
because notions of equality and ideas about the impact of
education changed so quickly. The historically Black col-
leges benefited financially from a new confidence among
both Blacks and Whites in the equality of Black Americans.
Like most social institutions, historically Black colleges
during this period suffered from internal and external
conflicts. The vagaries of the desegregation policy led to
direct action against segregation policies that no longer
were supported by the force of law, bringing historically
Black colleges into direct confrontations with Whites in
the South. Participants in the direct-action campaigns,
particularly Black college students, grew cynical about
the responsiveness of existing social and economic systems
and began to demand changes in them.
Cook (1976) writes that the idea of reform, of social change for
a just society, is recurrent in the literature on the history and pur-
poses of the historically Black colleges. He continues:
The goal of the Black college, therefore, is not education
for its own sake but for a continual challenge of the
status quo in oppressive race relations and social behavior.
The historical mission is attested to both in the number
and quality of Black political, educational, and religious
leaders who have graduated from predominantly Black col-
leges and in the recent activist role of Black college stu-
dents in the integration of racially separate facilities
in the South. Thus, the role of the Black colleges in
American society is multifaceted.
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Black educators realize this fact all too well. Consequently,
historically Black colleges in American society have reached a turning
point in their history. It seems that in spite of the uncertain and
difficult beginnings of the small historically Black college, it has
provided many opportunities for many members of the Black community.
Historically, and even now, the fate and survival of the historically
Black college has been based on the will and whims of the White com-
munity, philanthropic organizations which help to provide financial
support for these institutions, and the tuition and fees of stu-
dents .
There are many influential Blacks in the South and North who chal-
lenge the relevance of the mission of the historically Black colleges
now that White colleges have opened their doors to Black students.
Although Black Americans have benefited from wider access to all
higher education in years since Brown vs. Board of Education (1954),
the long-term benefits of integration are still questionable.
The majority of Black college students are enrolled in the two-
year institutions and less selective colleges while being under-
represented at the university level. Once admitted, many Black stu-
dents are often underprepared and require special services which many
institutions are not able to provide or choose not to provide.
Federal loans and grants to college students have been reduced and
further reductions are expected. Most students at historically Black
colleges rely on such aid, and many simply do not have the personal
resources to continue in college when federal funds are cut off or
severely curtailed.
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State legislatures throughout the South, hard pressed to find
money for most state agencies, are finding it difficult to justify
expenditures for historically Black colleges, and are barely maintain-
ing the level of support that these colleges received during the 1970s.
Fund-raising efforts on behalf of historically Black colleges are not
expanding to meet the inflationary rates in salaries and other essen-
tial operating costs.
Now that prestigious White universities actively recruit Black
students, this has posed a recruiting problem for Black colleges.
Because White universities can offer financial assistance to Blacks,
and historically Black colleges cannot, Black colleges find themselves
having to draw from a pool of those who are less prepared for college
and who also require considerable remedial work.
Court order mergers, or the threat of mergers, are producing deep-
seated anxiety and dissension at many historically Black colleges,
poisoning the collegial environment, hindering the educational process
and causing Black students to flee. These aforementioned factors are
contributing to both the decline in enrollment rates and the rise in
retention rates at historically Black colleges.
Before the enactment of the Higher Education Act of 1965, most
historically Black colleges were not included at all in federal funds
distributed to postsecondary institutions and there has been little
commitment to rectify past funding inequities. Despite their achieve-
ments, many of the historically Black colleges have continued to walk
a fiscal tightrope.
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In August 1978, a delegation of historically Black college presi-
dents met with President Jimmie Carter and Vice-President Walter
Mondale to discuss the survival of historically Black colleges and the
need for greater federal assistance to enhance the special qualities
of these institutions. As a result of that meeting, on
January 17, 1979, President Carter issued a directive to all federal
departments and agencies. In that memorandum, he directed each depart-
ment and agency to review their current practices and seek ways to
improve the participation of historically Black colleges in agency
programs. The memorandum specifically directed departments and
agencies to:
Review contract and grant programs to assure that his-
torically Black institutions were not excluded uninten-
tionally by regulations and procedures.
Set targets, where appropriate, for increasing Black
college participation beyond fiscal year 1978 levels.
Establish a forum for increasing communication between
federal officials and representatives of historically
Black colleges.
Appoint a high-ranking official to oversee activities in
the department or agency and to act as liaison to White
House staff.
The latest figures on federal educational funding indicates that the
response of the departments and agencies has not substantially altered
the limited participation of historically Black colleges.
The currently unpublished National Science Foundation data indi-
cate that there was almost no change in the historically Black col-
leges' share of the Federal Research and Development obligations between
fiscal year 1978 and fiscal year 1979. In fiscal year 1979, Black
31
colleges were virtually excluded from the $3.8 billion for Research and
Development awarded by the 14 federal agencies and departments which
accounted for an estimated 95 percent of the total funding obligations
to all colleges and universities. Only 44 of the 100 historically
Black colleges received Research and Development awards for a total of
$29.3 million, or 0.76 percent of the fiscal year 1979 national figure.
Approximately 45 percent of historically Black college funds were sup-
plied by the Department of Agriculture grants. Taken together, the
United States Departments of Agriculture and Health, Education and
Welfare accounted for almost three-fourths of all Federal Research and
Development monies to historically Black colleges.
The agencies/departments most involved in Research and
Development activities awarded the fewest dollars in their budgets to
the historically Black colleges. Health, Education and Welfare; the
National Science Foundation; and the Department of Energy accounted
for over 85 percent of all Federal Research and Development obligations
to institutions of higher education in fiscal year 1979. These agen-
cies allocated only 0.34, 0.13, and 0.45 percent, respectively, of
their Research and Development funds to historically Black col-
leges .
The Chronicle of Higher Education provides anecdotal evidence that
despite the Presidential directive this trend continues to the present
day. In its regular section on Federal Grants, the Chronicle lists
specific awards to the nation's institutions by various funding agen-
cies. While this listing is by no means a comprehensive account, it
does indicate that historically Black colleges still do not fare well
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in the Research and Development award process. The following are
selected examples of grants noted in the Chronicle since October 1, 1980:
In seven separate issues, the Chronicle reported that the
National Institute on Alcohol Abuse and Alcoholism had
awarded a total of $10,965,000 to 94 institutions; no his-
torically Black colleges were included.
On January 19, 1981, the Chronicle reported that the
National Endowment for the Arts had awarded $3,720,000 in
challenge grants to 18 institutions; no historically Black
colleges were included.
On December 1, 1980, the Chronicle reported that the
Department of Education's Fund for the Improvement of
Postsecondary Education had awarded $11,396,000 in 178
grants; six historically Black colleges received awards,
totalling $345,000.
On May 11, 1981, the Chronicle reported that in February
and March, the National Institute of Health had awarded
$31,825,000 in grants to 142 institutions in 36 states,
the District of Columbia and foreign countries; no his-
torically Black colleges were included.
On June 8, 1981, the Chronicle noted that the National
Aeronautics and Space Administration had awarded
$14,861,000 to 204 recipients; historically Black col-
leges received 9 of the 204 grants, for a total amount of
$407,000.
In six separate issues, the Chronicle reported that the
National Endowment for the Humanities had awarded a total
of $23,782,000 to 236 recipients; four historically Black
colleges received grants, totalling $530,000.
The most frequent explanation of federal grantors about the exclu-
sion of historically Black colleges from Federal Research and
Development participation is that these institutions do not possess the
requisite facilities or personnel to carry out sophisticated research
studies. Consequently, historically Black colleges are denied Research
and Development funding by the very benefits that these grants produce;
that is, a catch-22 result of historic discrimination.
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President Ronald Reagan stated that historically Black colleges
are "a sound, educational investment" which must be supported. On
September 15, 1981, President Reagan issued Executive Order Number
12320. The mission statement of this order is:
To advance the development of human potential, to
strengthen the capacity of historically Black colleges and
universities, to provide quality education and to overcome
the effects of discriminatory treatment.
This order also instructed federal agencies to include more histori-
cally Black colleges in government-funded programs.
However, in a statement issued at the thirty-eighth anniversary
meeting of the United Negro College Fund, presidents of 42 historically
Black colleges said they were appreciative of the Administrations'
efforts to increase the Research and Development funds going to their
campus, but they were disturbed by recent proposals that would reduce
financial aid funds and eliminate some of the colleges from the federal
programs for developing institutions. These presidents are concerned
that budget cuts proposed could have "disastrous effects" on their
institution's enrollment and financial stability ( Chronicle , 1982).
An article reported by Wendy Cole in the Washington Post
(August 3, 1982) states that the cuts in the federal student loan pro-
gram will make it impossible for one of every four Black students to
return to school this fall.
The cutbacks in the National Direct Student Loan (NDSL) program
to schools with poor repayment records will prevent 46 (43 percent) of
the historically Black colleges with a total enrollment of 150,000 from
sharing in the $178 million the Department of Education expects to
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distribute to about 2,500 other institutions. The schools ineligible
to receive the new funds failed to collect 25 percent or more of their
overdue student loans in the 1980-1981 academic year. Several congress-
men have joined in an effort to get the Education Department to modify
this ruling to recognize the differences that exist among colleges in
their ability to pay their loan debt. Aside from financial prob-
lems, which are not to be taken lightly, the crucial problem of reten-
tion must be deal with if historically Black colleges are to sur-
vi ve
.
A survey of current literature shows that there are three signifi-
cant questions related to retention:
1. Who drops out of college?
2. Why do they drop out?
3. How can the overall dropout rate be reduced?
A review of the literature on dropouts by Spady (1970) and Tinto
(1975) suggests that much of the current lack of understanding of the
college dropout process is due to the fact that the research emphasis
has been descriptive rather than theory-based.
Research conducted by Cope (1975) saw the problem of dropouts
extending further than the students' lack for a reason. When a college
maintains any record at all, the reasons usually given by students or
recorded by college personnel are "financial," "academic," "personal,"
or "unknown." "Personal" reasons are given because they are an easy
catchall for everything from serious illness to pregnancy. "Unknown"
is used because many students simply leave without talking to anyone
at the college. The "financial" category provides a socially acceptable
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excuse covering everything from fear of pending academic failure to
an actual financial crises at home. "Academic" reasons range from
actual academic failure to the discovery that the college does not
offer the student's preferred major. Thus, the records kept at col-
leges are almost worthless in their present state.
As an alternative to the simplistic who and why of earlier
research, Sigler (1976) advocates an interaction approach to identify-
ing potential dropouts. He indicates that such factors-services
interact with the student's personality to produce a successful student
or dropout. In another significant study, Schylman (1976) states that
if a student fits academically, socially, and motivationally into the
environment of the college he/she attends, the student is less likely
to dropout, stopout, or transfer. This finding also parallels the
earlier study of Newcome and Flacks (1964) which shows that students
whose behavior did not conform to campus social norms were highly prone
to drop out. Also, in a later study. Ford and Urban (1966) concluded
that the habitual response patterns which each student brings, includ-
ing both their subjective and their overt components, depends on the
varied situational contexts which the university provides and the kind
of interaction that will result when a student with varied response
patterns becomes exposed to one or another of the college's situational
contexts. Such factors as parental expectations concerning college
achievement or interest in the college experience have been found to
reduce the chances of a student's dropout rate (Medsker and Trent,
1965; Hackman and Dysinger, 1970).
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In regards to retention, getting off to a good start is the most
important part of any recruitment and retention plan. Research con-
cerned with preventive measures rather than explaining college students'
attrition has been concentrated mainly in four major areas: (1) pro-
viding the high risk student with extended and personalized counseling
from faculty members (Drake University, 1975) or specially-trained
students (Koloc, 1976); (2) supporting the development of exit-prone
students of friendships and contacts with significant others on campus
through small interest groups, special club activities, and student
admission teams (Spring Arbor College, 1974); (3) mandatory counseling
and study skills programs for failing students (Kaye, 1972); and
(4) experimental teaching programs, such as the programs which separate
dropout-prone students from the main academic stream and employs a
totally separate program of study that emphasizes non-verbal rather
than traditional academic abilities (Humphries, 1972). Then getting
off to a good start is the most important part of any retention plan.
Getting students started right with programs, courses, support services
and a sense of belonging are critical retention strategies. Research
by Edward "Chip" Anderson (1978) pointed out that:
The success of retention programs for low-income and
minority students is a function of the premises on which
the programs are organized and coordinated.
Therefore, let us start with an institutional outlook of retention prob
lems. Research by Lee Noel (1978) states clearly that increased stu-
dent retention can best be realized if two essential conditions are
met:
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First, a genuine concern about student retention and a com-
mitment to develop and implement retention strategies must
be visible at all levels of the institution--from the chief
administrator to part-time support staff. This institution-
wide interest in retention must carry top priority.
Secondly, to be effective, a retention strategy must effect
all points which interact with the institution. For exam-
ple, advising should not be singled out as the "key" to
retention, nor should admissions be described as the
"critical component." Obviously, both functions are impor-
tant, but an effective retention strategy must involve all
functional units of the institution in order to affect all
aspects of the student flow.
Leo Sweeney (1979) and Jerry Legere (1979) argued that a large
part of retention evolved around institutional program offerings and
faculty involvement in the complete process.
For purposes of both attrition and retention, the curriculum should
be as marketable as possible. There should be degree programs in
general studies which enable students and faculty advisors to design
individual areas of academic emphasis on the basis of stringent general
education requirements. It should be possible for a student to develop
a subject matter concentration in a variety of relevant curricula. It
does not take costly addition of new departments or staff, only the
coordination and cooperation of interested faculty from a variety of
disciplines (Fisher, 1978).
As stated earlier, retention is a problem across the board for
most universities and small colleges— both Black and White—but the
withdrawal phenomenon is that the number of students leaving most col-
leges is not known. The administration, faculty and staff simply do
not know how many students are leaving. Some do not care, or fail to
inquire because to them it always appears that the dropout rates are
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low. This is due to the fact that students leave quietly between terms,
over vacation periods and during the summers. They do not talk to
counselors or advisors; they just walk off and simply do not come back.
Their places, sometimes, are filled by transfers to the college and
returning students.
In the effort of recruitment and retention, the most recent report
on reducing the dropout rate is "intended to be an action-oriented
resource for campuses that are interested in serving students better"
(Noel, 1978). In this report, several articles are included that
address the question of retention through special or support programs
such as career planning, management of admissions, academic advising,
equal educational opportunity programs, and research. Further study
by Beal (1978) recommended that "colleges shift their attention from
prediction to the prevention of attrition." Beal (1978); Wessell,
Engle and Smidehens (1978) suggest intervention tactics that could help
a given college improve its retention of students as follows: inter-
views of prospective students, more comprehensive orientation programs
for new students, better utilization of college counseling services,
new ways to maximize faculty-student interaction, and greater use of
existing college environment assessment devices to explore student
dissatisfactions with the environment. Of the suggestions mentioned
in the above study, finding new ways to maximize faculty-student
interaction, as mentioned by Centra and Rock (1971) and Spady (1970),
it may be assumed that interaction of faculty and staff not only
increases social integration and, therefore, institutional commitment,
but also increases the individual's academic integration.
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Further studies conducted have established that support programs
such as learning laboratories with tutorial assistance in four basic
skill areas (Reading, Mathematics, Writing and Physics, followed by
pre-testing in those areas each semester) showed that the average
grade point of those students participating was 2.20, while those who
did not participate had an average grade point of 1.70. Enrollment in
Mathematics, Writing and Physics learning laboratories is generally
based on faculty referral, but the effectiveness of the laboratories
was indicated in improved performance of students who were potential
failures in those courses (Johnson, 1982).
Research has pointed out that historically Black colleges are
still the hardest hit by retention problems. Thompson (1973) revealed
that historically Black colleges have received only the crumbs from
the table of this nation's educational funds. This has been true,
whether funds have been provided by corporations, church bodies, founda-
tions, or State and Federal government. Even during times of pros-
perity, these institutions have had to operate on the proverbial shoe-
string. There has been no time in their histories when they did not
need to be imperatively concerned about their survival.
It comes as no great surprise that the problems of retention that
plague all institutions are constantly sitting by the door of histori-
cally Black colleges. What then has been the secret for historically
Black colleges' survival in view of its multi -problems , especially its
retention problem? Noel (1978) pointed out that:
There is nothing magical about retaining students. Gimmicks
or tricks of the trade will not work over an extended period
of time. Students will tend to persist if the institution
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is delivering lively, exciting learning and growth experi-
ences. Students want help in finding and developing their
talents. They want to sense that they are learning, that
they are growing and fulfilling dreams, and that they are
maturing intellectually and personally.
The loss of students had always been a loss to the higher educa-
tion system, but in the past with a relatively large number of poten-
tial students available, the impact was qualitative rather than quanti-
tative. Although attrition meant the loss of potential talents of
students, the existence of institutions were not threatened. Today,
student attrition is perceived in quantitative terms in relation to
supply/demand factors. As students become more of a means to insure
the survival of institutions, higher educational institutions will
likely have to respond better to student needs in order to maintain
enrollments
.
Increased student retention, therefore, is likely to be an indica-
tor of more and better teaching in the classroom, counseling in the
counseling office and opportunities for students to participate in out-
of-class activities. The researcher shares Noel's belief that, "those
institutions that make a concerted effort to help students discover
individual talents and then create an environment in which those
talents can grow will survive in the decade ahead."
Institutions, however, should not assume that retention is an
automatic index of accomplishment; rather, they should develop and
maintain a substantive academic program that is complimented by reten-
tion and other efforts.
There is an underlying assumption in most attrition/retention
research findings that the attitude of the administrators, faculty and
staff toward students is a very significant factor in student reten-
tion. James Jose (1978) reminds us that:
You and I may be retention problems, so let's not hesitate
to raise questions that might embarrass us. . . .
CHAPTER III
DESIGN OF THE STUDY
Methodology
The major method of data collection utilized in this study was the
conducting of intensive interviews. Intensive interviewing with an
interview guide proved to be the most effective means of providing a
framework within which respondents can express their own understanding
in their own terms (Patton, 1980).
Since only six southern historically Black colleges were selected
for this study, it seemed appropriate to identify those key administra-
tors at each institution whose major responsibility is to work closely
with students. The process of identifying and conducting in-depth
interviews with students was logistical ly complicated and highly time
consuming. Therefore, the researcher selected from each of the six
colleges the Academic Dean, College Registrar and the Dean of Students
with whom to conduct the interviews.
Beyond the demographic factors, it was the researcher's concern to
select subjects who would take a sincere interest in the questions to
be addressed, and who would also be willing to commit the time neces-
sary to the research project (Bogdan and Taylor, 1975).
The purpose of this study was to describe the attrition/retention
problems as perceived by these selected administrators. A research
design allowing for the discovery of these perceptions is necessary
(Merton, Fiske, and Kendall, 1956).
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The researcher's intent was to produce a descriptive study of the
Academic Deans', College Registrars' and Deans of Students' interpreta-
tion of problems directly related to retention, and how they would
respond to these issues. Therefore, it was logical to ask them
directly:
. .
.
qualitative methodologies which produce descriptive
data; people's own written or spoken words
. . . allow us
to know people personally and to see them as they are
developing their own definitions of the world.
. . .
Qualitative methods enable us to explore concepts whose
essence is lost in other approaches (Bogdan and Taylor,
1975).
Significantly, interviewing for qualitative research requires
greater skills than interviewing for the highly structured standard-
ized schedule (Festinger, 1953; Kahn and Cannell, 1962).
The researcher's familiarity with the qualitative research
methodology, coupled with twenty years of experience in an administra-
tive capacity, as Administrative Assistant to the President, College
Registrar, and Director of Admissions and Recruitment, suggested the
interview as an appropriate way in which to capitalize on the shared
experience of researcher and subject matter. The literature supports
the inclusion of the researcher's own experience as a desirable proce-
dure to follow:
It seems to me that since the subject matter . . .is the
social like in which we are all involved, the ability to
make imaginative use of personal experience and the very
quality of one's personal experience will be important to
one's technical skill in doing research (Becker, 1970).
The type of research that was used lends itself to both quantita-
tive and qualitative analysis. The mode of analysis used was the case
study method which, in this instance, viewed each Academic Dean,
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College Registrar and Dean of Students at each selected college as a
case. Part of the analysis entailed a descriptive presentation of data,
including several broad categories related to student attrition and
retention contained in the interview guide.
Instrumentation
The instrumentation used in this study was a questionnaire, a
biographic data form and an interview guide.
The questionnaire . In order to gather information which the literature,
personal observation and informal sampling suggest related to problems
directly related to retention, a questionnaire was administered to a
total of eighteen administrators at six historically Black colleges
(six Academic Deans, six College Registrars, and six Dean of Students).
This questionnaire contained twenty questions. The questions repre-
sented issues which appear to be of major concern in the area of
retention/attrition problems in historically Black colleges. The main
purpose of the questionnaire was to obtain administrators' identifica-
tion of issues they perceive to be crucial in the area of retention/
attrition at their respective colleges.
Biographic data form . The biographic data form was designed to obtain
data about the personal background of the respondents selected for
this study. All respondents were asked to indicate the length of their
experience as Academic Dean, College Registrar and Dean of Students,
and highest degree earned. Information from the latter served as a
point of departure for the in-depth interviews (see Biographic Data
Form in Appendix A).
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Interview guide . The development of the interview guide involved
examining the situation under investigation and developing an outline
of issues to be explored with each subject. The issues of finance
,
counsel ing
,
academic performance and social life were recurring
themes based on the literature. The researcher drew up a list of
questions about the role of the Academic Dean, College Registrar and
Dean of Students in student retention/attrition problems related to the
above issues. The list, which included internal and external factors
impinging on the college system, was sorted and categorized. Themes
emerged, and the interview guide was formulated to include several
categories
:
1. Finance
2. Student Academic Preparation and Performance
3. Counsel ing/Advisory Programs
4. Social Life
5. Faculty Participation in Presentation and the
Corrective Process
The interview guide was designed with the purpose of covering
topics with each of the subjects (Patton, 1980). The design also
allowed for questions to be raised by the subjects in the course of the
interview and resulted in more data being generated than would have
been
if the only questions addressed were those determined by the
researcher.
Another principal reason for the use of interviews was to
uncover a
diversity of relevant responses, whether or not these have been
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anticipated by the inquirer (Merton, Fisher, and Kendall,
1956).
Subjects
The selection of subjects was based on their full-time employment
as Academic Dean, College Registrar and Dean of Students at six his-
torically Black colleges. A questionnaire was administered to the
above key administrators and was returned to the researcher indicating
their perceptions of problems related to student retention.
Beyond the demographic factors, it was the researcher's concern to
select subjects who would take a sincere interest in the questions to
be addressed, and also who would be willing to commit the time neces-
sary to the research project (Bogdan and Taylor, 1975). The respon-
dents fit these criteria.
Procedure
The questionnaire was administered to eighteen administrators at
six southern historically Black colleges: six Academic Deans, six
College Registrars and six Dean of Students. Each respondent was
asked to respond to twenty questions related to student retention/
attrition problems at their respective institutions. Each administrator
was also asked to complete the biographic data form at the beginning of
the questionnaire. A cover letter explaining the purpose of the study
and a stamped envelope was enclosed with the questionnaire. Within a
six-week period, one hundred percent of the questionnaires were
returned. After reviewing the questionnaire returns, the researcher
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analyzed the descriptive data and developed an interview guide.
Initial contact with each college administrator who returned the
questionnaire was made by telephone. Having introduced himself, the
researcher summarized the purpose of the study and asked whether the
person would be willing to participate in the study. Each was assured
that his identity and college would not be revealed and that any infor-
mation so requested would remain confidential. All administrators
enthusiastically agreed to take part in the study. The researcher and
subjects then agreed on a time and place for the interview. A letter
confirming the date, time and place for the interview was sent to each
person. Interviews were conducted on the college campus of each indi-
vidual administrator. All of the interviews lasted approximately one
hour and thirty minutes (Bogdan and Taylor, 1975).
Interviews began with the purpose of the study and an explicit
description of the overall format of the interview. This provided the
subject with a more complete understanding of the project, thereby
establishing a sense of rapport.
The interviewer can do much to establish the tone of the
interview by clarifying, at the outset, the purpose of the
inquiry and by defining his role as well as that of the
other interviewees. It is for him to set the stage so
that others will have a genuine interest in playing their
parts (Merton, Fiske, and Kendall, 1956, p. 171).
An important aspect of in-depth interviewing includes the collec-
tion of data. The researcher asked the respondents for permission to
tape record the interviews and explained that it was the most accurate
way of recording the information. All understood the explanation and
agreed. Discussion of responses on the biographic data form led
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directly into a discussion of items on the interview guide. Each
subject was encouraged to speak freely and to introduce new topics as
he desired.
Again, the anonymity of the respondents was assured and that any
future reference to the cities and college in which they work will
take the form of pseudonyms in the presentation and analysis of the
data (Bogdan and Taylor, 1975, p. 97).
CHAPTER IV
DATA PRESENTATION AND ANALYSIS
This chapter presents and describes the analysis of data obtained
through a combination of quantitative and qualitative research method-
ologies. The data presentation is divided into two sections. In the
first section, the presentation of the data includes a summary of
returns and responses from a questionnaire sent to eighteen respondents
in six southern historically Black colleges selected for this study.
The second section includes the presentation and analysis of data col-
lected from in-depth interviews conducted with the same eighteen respon-
dents .
Summary of Returns
The respondents were administrators who worked at six southern his-
torically Black colleges. The Academic Dean, the Dean of Student
Affairs and the College Registrar were the administrators interviewed at
each of the Black institutions. The six institutions were identified as
Schools "A", "B", "C", "D", "E", and "F" because it was important to
maintain the confidentiality of the interviewees and the colleges.
The first part of the questionnaire requested the following demo-
graphic information from the respondents: official title; age; number
of years in present position; and highest educational degree earned
(See Appendix A)
.
The second part of the questionnaire requested respondents to
identify the most significant and/or common problems which contributed
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to the retention of students at their institutions. It was of particu-
lar interest to the researcher to note that there were many more prob-
lems discussed in the interview than respondents listed on the ques-
tionnaire. This was due, in part, to the researcher's request that
the respondent elaborate on any area in question that was of inter-
est.
Summary of Responses
Table 3 cites the problems related to attrition as: The most fre-
quently stated reason given for dropping out was inadequate finance to
complete the educational program at the particular institution. (This
problem was cited by each of the administrators during the interview.)
The primary reason given for "dropping out" of school was basically
financial. The researcher supports the argument that this is the most
crucial problem confronting colleges and administrators today (Astin,
1972; Echland, 1964; Gonyea, 1964; Pearland, 1962).
The second most recently cited problem was related to domestic
and/or family problems. These problems were found to range from what
was referred to as illness in the family and death, to lack of family
support. The third greatest problem frequently was academic problems,
which included a lack of secondary preparation, poor achievement, and
poor study habits. Ranking fourth were personal problems; and judging
from the questionnaire and interview data, this term covered a multi-
tude of issues or concerns ranging from personal illness, tired, home
responsibilities, marital situations, and pregnancy, to "I just don't
care to discuss it."
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Ranked fifth, sixth and seventh were dormitory conditions, ill-
ness, and the lack of motivation, respectively. Living conditions
and maintenance and repair were major concerns of the respondents, fol-
lowed by personal illness and illness within the student's immediate
family. Ranked eighth and ninth were adjustment to college life and
curriculum followed by job seeking, transferring and social environment.
Data revealed that students coming from an urban environment to a rural
setting found it more difficult to adjust due mostly to the sudden
change from urban setting to a rural life-style. Even rural students
found themselves in difficult situations adjusting from a large family
setting to dormitory life. In both cases, expectations of the students
were not met by college officials. The problems of the curriculum had
to do with academic program offerings and dissatisfaction with faculty/
instruction. Job seeking problems were associated with competing time
demands of work and academic course loads.
All rankings from number eight through number eighteen received
only one response and will not be listed here. A profile of the
responses to the problems and a percentage/ranking can be found in
Tables 3 through 13.
Interview Data
As indicated in Chapter III, a questionnaire was mailed to three
administrators in each of the six southern historically Black colleges
under research and returned to the researcher prior to a personal
interview with each respondent. The interview guide, constructed from
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As
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programs.
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As
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be
seen
from
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9,
most
of
the
things
the
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did
to
reduce
attrition
were
extensive
involvement
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affairs,
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and
administering
programs
and
providing
sound
academic
counseling
programs,
respectively.
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the responses on the returned questionnaires, provided a framework for
the dialogue between the interviewer and the respondents. The respon-
dents were encouraged to express their views freely and openly during
the interview process. To set the stage for the interview and begin
the discussion, each respondent was asked, "What are your responsibili-
ties and to whom do you report?" The eighteen administrators were
asked the same questions about their perceptions of the problems related
to retention at their respective institutions, but not necessarily in
the same way and in the same order. A common feature among all the
interviews was that they generated data reflecting general views on
several broad subjects, such as the situation and maintenance of stu-
dents that remained on campus but were still on the borderline of with-
drawing; the Federal cutback of school funds under the Reagan adminis-
tration; the lack of interest noticed in counselors toward minority stu-
dents, especially Black high school seniors preparing to enter college
for the first time; and the lack of mastery of subject area materials by
high school instructors.
The names of the adminstrators and schools are being withheld.
Hereafter, the colleges are referred to as School "A", "B", "C", "D",
"E", and "F".
The significant responses given by the administrators to the
interview guide questions regarding professional performance, academics,
finance, counseling, social life and preventive measures are stated
respectively.
When asked the question "What are your responsibilities and to
whom do you report?" the responses from the eighteen administrators
64
were basically the same as stated by these administrators:
Academic Dean at College "D":
As the Academic Dean, I am in charge of the instruc-
tional programs, which involves the supervision of
the faculty, identifying new faculty members, recom-
mending promotions, and other personnel matters
relating to the faculty or academic instructional
staff. I report to the President of the College.
Registrar at College "B":
As the Registrar, I report directly to the Academic
Dean. My responsibilities include the following:
supervision, coordination, evaluation of the per-
sonnel in the Registrar's Office; formulation of
procedures for pre-registration and registration;
preparation of master class schedule in consulta-
tion with the Academic Dean and Department
Chairpersons; advise faculty and students about
requirements for graduation, academic probation,
and dismissal; preparation of the honor roll and
maintenance of transcripts for all students and
recommend personnel for hire, dismissal, and salary
promotion.
Dean of Students at College "E":
My responsibility as the Dean of Students is the
coordination of the entire students' area which
includes: housing activities, discipline, health
services, publications and counseling services. I
report to the Vice-President for Academic and
Student Support Services.
In response to the question relative to their institution being
open to change, most of the respondents agreed that their institutions
were open to change.
The Registrar of School "C" explained change as:
I think that our College is moving forward with a
number of changes in our academic program to meet
the needs of our students for the 80 's and 90 ' s
.
Hopefully, these new programs will be helpful to
the types of students that we are currently enroll-
ing. Additionally, we are hopeful that these new
programs will serve to increase our student enroll-
ment.
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The Registrar at College "D" gave the following example:
I feel that our College is open to change and inno-
vations. We are willing to try new ideas to better
ourselves and prepare our students better. One of
our greatest assets is the marginal system, where
we place students in one course for a three-week
period. We have found that by allowing the students
to concentrate on only one course at a time, they do
a better job.
The Dean of Students at College "B M explained:
I have noticed since I have been at this institu-
tion that if a lot of effort has been put into
establishing something there is usually a lot of
resistance to changing it. Therefore, I feel that
change is a real problem at this institution because
most of the faculty members want to continue doing
things the way that they always did them.
Most of the respondents agreed with the description given
by the Academic Dean at College "E":
This institution is constantly changing its instruc-
tional technology in an effort to meet the current
needs of its students and the community. This is an
educational institution devoted to change.
The Dean of Students at College "E" and the Registrar at
College "F" described the uniqueness of their two-year
institutions respectively:
We are probably one of the few elite institutions in
that we have an open admission policy where we get a
lot of students that I would classify as high-risk
students to succeed in college if they are willing to
work hard. The College does a lot of things to try
and help not only the student but to bring about
changes in the community.
In this society, we are more or less forced to change
to keep up with the other changes in the world. In
an effort to compete with the other junior colleges,
we have to be open to change and we are in the
process of doing that.
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In an attempt to determine if there was difficulty in initiating
new ideas, concepts and programs, the responses were varied depending
upon which administrator was responding at the time.
The administrators at College "A" basically agreed with
the Academic Dean's description:
Primarily, I must get support from all the
Chairpersons of my departments. I must also have
the permission of the Vice-President, the President
and in some cases the Board of Trustees in order to
initiate new programs.
The Academic Dean and Registrar at College "D" gave this
description
:
Ordinarily, I would receive support from a variety
of persons. For example, when we started to intro-
duce new programs in Computer Science and Mass
Communication, these ideas came from faculty mem-
bers who presented them to other faculty members
within the division. These ideas were discussed
in Academic Policy Committee meetings, the
President's Cabinet. Once the proposal is approved
by the faculty, it is then sent to the President
and the Board of Trustees for final approval. We
get across the Board's support, but we are a small
college. It may not be possible for a large insti-
tution to operate in this manner.
Registrar:
It is true that we get across the Board's support.
Being a family type school, there is input from all.
We have what is known as an Advisory Board which is
composed of your middle and top managers. Usually,
proposals for changes are given out here first,
then it might be sent to the faculty and even stu-
dents for input. It's a total program thing.
The Dean of Students at College "C" described the proce-
dure as:
The idea or proposal is usually reviewed by the
Academic Council which is composed of persons
who serve as department heads. Recommendations
from this group are made to the Academic Dean who
presents the recommendations to the faculty.
After the faculty has reviewed them, they go to
the Board of Trustees for final approval.
The Academic Dean at College "F" and the Dean of Students
at School "E" describe how assurances are provided so that
the changes are not one man's decision:
Academic Dean:
There is a committee of four plus the President
as the chairperson which makes a total of five.
This group of persons is known as the Academic
Council. Our ideas or whatever we would like to
initiate are tossed around in this group. If
there are issues that concern students, this
group will meet with student representati ves to
discuss the issues. There is never an issue that
is one person's decision.
Dean of Students:
Possibly a couple of areas, likely the President
and/or the Vice-President. However, I think I
have to qualify this and say that sometimes it
becomes difficult to get people to support new
ideas and concepts in the Student Service
Profession. In some instances, it has been dif-
ficult to get persons not trained in the Student
Services to get tuned in to the Student Services
philosophy. Most people have different opinions
about how to get things accomplished. Some
believe in the old military way of doing things
and they are not always open to new ideas.
The Registrar at College "B" gave this description in
relation to change:
It really depends on the kind of change. I have
had to make a number of changes in this office
and they have been receptive because I have taken
the systematic approach and it has made it much
easier for everybody in terms of the logistics of
this office. However, it becomes more difficult
to get support for change when you are dealing
with those issues where most of the faculty have a
lack of sensitivity.
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The Dean of Students at College "D" explained:
We would like to receive support from our alumni,
our faculty, staff, the community, and the present
administration. We would like input from every-
body who is concerned about the future of the
College.
The Academic Dean at College "F" gave this description:
Our organization is set up under the President.
He has what he calls a new administrative struc-
ture, and that structure includes five persons:
The President, Academic Dean, Dean of Students,
Fiscal Affairs Officer, and Director of Alumni
Affairs. When something new is introduced, it
must be presented to this group which is called
the Administrative Council. It is discussed, and
if this group thinks it is feasible, it is
accepted and all five members leave on one accord.
Responses to the questions of what attracted students to the
institution were similar for three junior colleges.
The Academic Dean at College "F" explained:
The students like the family atmosphere. We have
always had what we call a small situation and the
students get to know the personnel face-to-face
and that is the first thing they say they like
about the College. The next characteristic the
students like about the College is the fact that
it is close to their home. The bulk of our stu-
dents reside within an eight-county area surround-
ing the College.
The Academic Dean at College "A" gave this description:
I think we are strategically located. Oyer the
years, we have had very few problems trying to
keep our enrollment up. Many of the people who
live in the area were educated at the college
when it had only high school status. After it
became a college, many of them came back and
graduated. They know a lot about the history of
the school and what the school has done for them.
Therefore, they work with us in recruiting stu-
dents for the school
.
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The Registrar of College "F" described these characteris-
tics :
I would say the smallness. A student is able to
get individual attention here; he is not just a
number . We make an effort to know each student by
name and to be able to identify that student and
their problem and work with them. We capitalize
on being small, but strong.
The Dean of Students at College "E" gave this descrip-
tion:
Initially, I think the thing about the academic
area is the fact that we have a small student/
faculty ratio. We are small enough to provide the
individual attention to help students overcome
whatever weakness they might have brought to the
institution if education is their primary purpose
for being here.
Responses given by all of the three four-year institutions suggest
that their academic programs along with some other factors were key in
attracting students.
The Registrar at College "D" explains:
I think a number of different factors depending on
the students and where they are from. Approxi-
mately 95% of our students come from within a
300 mile radius of the College. Therefore, I think
proximity to the school is a factor. Another
factor is the desire of some students to attend a
small church-related Black college. Also, I think
our curriculum with special emphasis in music, mass
communication and computer science provide an
attraction for many of our students.
The Dean of Students at College "B" gave this description:
Our College is an elite institution. I don't
think that is one of the things that attracts stu-
dents, but I think it ought to be known. I think
the fact that we provide individualized attention
is the most important feature that attracts stu-
dents .
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The Registrar at College "D" gave this description:
Perhaps, I should say our alumni, those who have
been here and gone. Additional factors such as
the individual attention that the faculty gives
the students; the supportive services provided by
tutors and the pre- and post-tests are factors
that our students rate as positive features of
the College.
The Dean of Students at College "D" explained:
The main attraction in my estimation is the alumni
and parents. Parents are familiar with the insti-
tution and what we stand for, and the alumni are
of great help in our recruitment efforts.
The issues of attrition in the six institutions under investiga-
tion was varied to say the least, but all administrators seemed to agree
upon this basic factor: that the dropout rate over the past three years
was high for their institutions and posed a serious problem. Attrition
rates ranged from 2 to 10 percent in these institutions.
The Registrar at College "A" described attrition:
For a long while, we didn't have much of a problem
with attrition. Recently, some of our better stu-
dents are enrolling in the predominantly white
schools. These institutions work very hard to get
those students who have scored high on the
American College Test and the Scholastic Aptitude
Test. In other words, they search out for our
better academically talented students and good
athletes. Because these institutions are finan-
cially secure, they are in a position to recruit
the more talented students. Therefore, institu-
tions like ours are required to recruit the less
prepared students. Once these students are
enrolled, they are placed in developmental courses
and this requires them to stay in college longer.
Most of the students are not willing to put in this
extra time and we end up losing students this way.
Also, because of the economic status of most of
our students, they drop out for jobs.
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When asked if the dropout rate was high or low over the past
three years, the response was:
Some years we have had as high as a 50% decline
in enrollment between the freshmen and the sopho-
more year. In an effort to see if we can alleviate
this problem, we have come up with an Advisement
Commi ttee
.
Aside from the fact that many predominantly White colleges and
universities are recruiting and enrolling the more academically
talented Black students, the junior colleges are experiencing a problem
with the type of students they can recruit as described by the Academic
Dean at College "F".
Over the years, retention has been low and that
can be attributed to the type of students we get.
When I say type of students, I am referring to the
characteristics of the students. Our students
have little motivation; they are either going to
school because their family said they needed to
go, or to dodge the draft. However, we have set
up a program that we hope will enhance their
skills and increase their motivation. Ours is not
a glamorous campus nor do we have a strong recrea-
tional program; therefore, we are constantly striv-
ing to improve all facets of our educational pro-
gram in an effort to remedy our dropout problem.
When asked the same question of the Registrar at College "F",
the response was
:
The issue of retention is a grave one, and during
my past three years with the institution, the
dropout problem has become more intense.
The Dean of Students at College "E" described the issue of
attrition this way:
I think we lose some students because they come to
the institution without having proper role models.
Many come to get a place to eat and sleep. Part
of the retention problem, I feel, stems from inade-
quate academic advisement. Another factor that
contributes to our retention problem is the failure
of our curriculum to address the needs of the high
risk students enrolled at the institution. Aside
from the academic problems, I think that we need
to invest more time and money into our extracurricu-
lar activities program. It is true that the insti-
tution is suffering from a financial crises, but I
feel that the lack of a quality extracurricular
program contributes to our retention problem.
The attrition rate in the four-year institution appears to
be under better control as described by the Academic Dean
at College "B":
Attrition problems have occurred over the years and
we are trying to find ways to keep our students
here once they have enrolled. At present, our
retention rate is approximately five percent due to
academic failure. Over the past three years, it
has fluctuated, but overall it has averaged about
five percent dropout for academic failure.
The Registrar at College "B" described the attrition probl
slightly differently:
At our institution, we have not established our
attrition rate; however, we know that attrition is
a problem because we lose a large number of stu-
dents each year. We are a private school, and most
of our students leave because of financial reasons.
Although most of our students are on financial
aid, they still find it difficult to come up with
the $150 per quarter which all students must
pay.
The Dean of Students at College "D", which is a four-year
institution, described the issue of retention as:
I don't know the exact number of students that
leave our institution, but I think the number is
small. The primary reason students put on their
withdrawal forms for leaving are financial. Some
students withdraw because they don't like the
environment and a small number of students leave
for disciplinary reasons. Primarily, I think most
of our students leave because of personal problems.
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Efforts are made to deal with our students on a
one-to-one basis, and to try and meet their needs
through counseling. Therefore, we do not have a
high attrition rate.
In an overall description of the dropout prone students, all six
institutions were basically experiencing the same type of problems as
described by the Academic Dean of College "E":
The dropout prone students at our institution are
the students who are not highly motivated and
first generation college students. What I mean by
first generation college students--they are those
students who are the first ones in their family to
ever matriculate at college. These students lack
adequate decision-making skills and usually when
they experience a problem they are the first to
leave.
The Academic Dean at College "F" explained their dropout
prone students as:
Those students who come to the institution as a
result of much coercion; they really didn't want
to come in the first place. Therefore, they come
without a purpose. Usually before the first
semester, they do something to get sent home.
Another kind of student is that student who has not
prepared himself in high school for college work.
Many high school students take courses that merely
help them get the necessary credits to get out of
high school. They enter college and find that they
can't do the work. Although we provide counsel-
ing and other supportive services, many of them
become so frustrated they drop out. A third group
of students are those who say they have problems
at home and drop out for personal reasons. They
give such reasons as: economic, family, pregnancy,
and jobs. Based on the research at this institu-
tion, since 1973, we have found that our students
who drop out usually fall in these categories.
Looking at the dropout prone student at one of the four-year
institutions, the Registrar at College "B" gave this descrip-
tion:
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The dropout prone student is probably a student
that is not affiliated with any social organiza-
tion, any community organization, or athletic
sports. They tend to be persons that have disci-
plinary problems. If we look at the dropout prone
rate and the rate of disciplinary problems of stu-
dents, we will find that there is a parallel.
Basically the dropout prone student falls into these categories
at all six institutions as described by the Dean of Students at College
"D"
:
Low preparation of students graduating from high .
school. Students come because of a traditional
thing. Their teachers and counselors advise them
to come. There were some students out on the
street and had nothing better to do, so they come
here, and when they found that they had to study,
they left.
In the area of retention, all administrators were asked the ques-
tion "if they were in a position to talk with their students that
decide to leave the institution before graduation," and the response
from most of them was an understandable "No". The research indicated
that those students who followed the proper withdrawal procedure did
speak with the persons responsible for signing their withdrawal
papers
.
The Registrar at College "B" explains:
In a lot of instances, we do not have a chance to
speak to them, because many students leave in the
middle of the night. However, some students have
come in and talked with us about why they are trans-
ferring or why they are leaving.
When asked for the most common reason given by those students leav-
ing the campus, the administrators were basically in agreement with the
questionnaire responses. However, a few new reasons were given as
described by the Registrar at College "A":
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I would say personal problems would be listed and
in many instances, I try to go a little further and
get a better answer. It is very difficult in my
opinion to get a true answer from the students.
I'm not saying the students are not honest, but I
believe they are reluctant to give their true rea-
sons for leaving.
The Dean of Students at College "B" gave this description:
Some of the reasons most often given by our stu-
dents are financial ones. As you know, the cost of
an education is going up each year and most of our
students come from very low socioeconomic back-
grounds. Therefore, unless they have both the moti-
vation and the financial resources, these students
are not likely to remain in college.
The Registrar at College "C" gave this explanation:
Basically, I would call it "homesickness," espe-
cially when we are talking about freshmen leaving.
They leave for many reasons; they may give us
reasons such as: there is nothing to do, the dorms
are not up to par, and I don't like the food.
Primarily, this all adds up to homesickness. Once
these students make up their minds they are going
to stay in school, then they usually do. Many
times students give their reason for leaving as
"personal." When this happens, I don't pursue it
because I feel that what they are really saying
is that, "I don't want to discuss it."
The Registrar at College "D" gave this brief description:
This year, most of the problems were personal,
such as: I have a child and no babysitter, or
I have to find a job.
The Academic Dean and the Registrar at College "F" gave
this description:
The two most common reasons given by our students
are: I just want to get out and get a job, and
I am tired of school
.
The Registar at College "D" explained:
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Most students say that they have money problems,
family problems, or they are dissatisfied with the
facilities. Many students enter college with a set
of expectations and sooner or later reality hits
them and they realize that living on a college
campus is not the same as living at home. Some stu-
dents are not able to make the adjustment and they
return to their original environment or they choose
to transfer to another college.
All respondents were asked to estimate what percentage of the
total percent of dropouts was due to academic failure. The responses
indicated that the four-year colleges had fewer students dropping out
during their junior and senior years. However, the dropout rates
appear to run parallel during the freshman year at junior colleges and
the senior colleges. The Administrators of College "A" gave this
description:
Registar:
Just off the top of my head, I would say about 250
out of 1,000 students are on academic probation and
about 50 of these students will be dismissed at the
end of the semester.
Academic Dean:
About 5 to 10 percent of the sophomore class will
end up on academic probation.
Dean of Students:
I would think a fairly high percentage. A large
number of marginally prepared students drag around
from semester to semester without attending classes.
They eventually drop out. They may not list aca-
demic failure as a reason for leaving, but in my
opinion, their grades support their leaving for
this reason.
The Registar at College "F" gave this statement:
The majority of the students who leave are not per-
forming well. Because they don't have good grades,
they get tired and frustrated and drop out.
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The Administrators at College "E" gave the following percentage
of students who drop out for academic reasons:
Dean of Students:
Twenty-five to thirty percent of the sophomore
class.
Regi strar
:
Probably less than 10 percent of the students
leave for pure academic reasons.
Academic Dean:
It ranges from 20 to 30 percent for seniors in
the last semesters.
When this question was asked of the Administrators of the four-
year institutions, the Registrar at College "C" explained:
I really can't give a good percentage. I would
say that it would be less than 10 percent of our
students who drop out or leave for academic rea-
sons .
Administrators at College "B" explained:
Five to ten percent of the senior class.
Administrators at College "D" explained:
We don't have the exact figures. However, we have
been working on this and we know that the trend is
declining rather than increasing.
The responses from the questionnaires indicated that the living
accommodations were a major problem for some colleges and not much of a
problem for others. The Administrators were asked if they saw any rela-
tionship between the living conditions and the attrition rates at their
institutions
:
The Academic Dean at College "A" responded:
Not really.
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The Dean of Students at College "A" gave this explanation:
No, because our dormitories are well kept and are
quite modern. As a matter of fact, we get many
compliments from our students regarding our dormi-
tories. The rooms are not sound proof and occa-
sionally we get complaints about someone playing
their music too loud.
The overall consensus of the Administrators at College "B"
is described by the Dean of Students:
Several years ago, we might have had a major prob-
lem, but not today. Our dormitories are very
modern, and except for one of the women's dormi-
tories, they are all air-conditioned and have cen-
tralized heating systems.
The Registrar at College "C" gave this description:
I don't see it as a major problem. There are many
things that are deficient in the dormitories, but
the Department of Maintenance works hard to
improve the living conditions.
The Dean of Students and the Registrar at College "D"
explain:
Dean of Students
:
The Board of Trustees made the decision several
years ago not to increase the enrollment of the
College beyond the living spaces available on
campus. Therefore, we don't have a problem.
Registrar:
Not really. Once we did because we were over-
crowded with three and four to a room. Recently,
we have built a new dormitory and converted the old
cafeteria into a dormitory. Now, we have adequate
living space to accommodate our students, and I
don't see a problem.
When this question was asked of the Administrators at the two-year
colleges, there was a relation to the living conditions and the
attri-
tion rates.
79
The Academic Deans of College "E" and "F" explain respec-
tively:
Academic Dean at College "E":
Yes, I would say there is a relation between the
living accommodations and the percentage of stu-
dents who leave. Many students leave because they
are dissatisfied with the physical plant. Our
College is suffering from inadequate maintenance of
the residence halls because of a lack of money. Not
only are our students leaving, but those who are
staying are displaying negative behavior. Based on
research by Dr. Harold Rocker of Florida State,
that the more physically attractive the environment,
the more likely the behavior will be positive.
Therefore, I believe there is a relationship between
the living conditions and the attrition rates.
Academic Dean at College "F":
Yes, we might have a problem with that also. The
living conditions in the boys' and girls' dormi-
tories are not what they should be. However, most
of the damage has been done by the students.
Although we have made some repairs, we can't con-
stantly repair the dormitories, and I am sure that
this is a reason for some student attrition.
The Registrar at College "F" gave this explanation:
Some dormitories, especially the males' dormito-
ries, are in poor condition and the students are
complaining about them. We are in the process of
trying to do something about them.
In historically Black institutions, financial aid is a major prob-
lem for students' persistence. Willie states that financial aid can be
utilized in numerous ways to reduce students' chances of dropping out
of college. However, because of the many constraints imposed by state
and federal financial aid (the bulk of the aid to students), institu-
tions have relatively little discretion in awarding such funds. The
responses to the questions on financial aid reinforced that fact.
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All six institutions were having serious problems with financial
aid. The problems were not with the disbursement of funds on hand but
in obtaining sufficient funds to make adequate awards to those enrolled
students qualifying for such assistance.
The Academic Dean at School "B" gave this description:
The basic problem with receiving financial aid is
the change in the federal regulations each year.
The basic grant program was supposed to increase
over a period of five years and we have had just the
opposite. Most of our problems with financial aid
are related to changes in the federal regulations
rather than policies at the College.
The percentage of dropouts due to the financial problem in College
"A", "B", and "C" was identical at 15 percent as indicated by the
Academic Deans at College "B" and "C" respectively:
We believe that approximately fifteen percent of
our student body have problems with our financial
aid package. Our financial aid package is not one
that will enable a student to live in luxury during
their stay at college. However, we believe that it
is adequate and it covers ninety-eight percent of
the institutional costs. We believe we have a good
package that will cover the basic cost of education.
However, there are about fifteen percent of the
student body who do not believe that and expect to
get more funds than we have to offer. Approximately
fifteen percent of our students will have problems
with our financial aid packages. We believe our
packages are adequate and it covers ninety percent
of the institutional costs.
It was noticed that College "D", "E", and "F" had very low dropout
rates somewhere in the range of two to five percent as discussed by the
Academic Deans at College "D" and "F" respectively:
If any of our students leave for financial reasons,
it would be a very small percentage because most
of our students are receiving full financial aid
packages. I would say a very low percentage, maybe
two percent. However, we do not have some financial
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aid problems with our students. Because of the
cuts in financial aid made by the Reagan
Administration, all of our students on financial
aid will have to pay a minimum of $500. This is
being done to offset some of the cuts the institu-
tion will have to face. We also feel that students
will appreciate their education more if they have
to put a little more into it.
Just off the top of my head, I would probably say
less than five percent, because approximately
ninety percent of our students are on some type of
federal aid. I would say that if a financial prob-
lem exists, it is with foreign students more than
American students.
From all indications in the six institutions under investigation,
there were no problems with students receiving funds that were avail-
able to them. The Registrar at College "B" and the Academic Dean at
College "A" summed it up in this manner:
Registrar at College "B":
Most of our students get 100 percent financial
aid and when they follow through with the comple-
tion of the financial aid forms, they get the money.
Therefore, we don't have students leaving for this
reason. However, when some students have to pay a
couple of hundred dollars and their parents can't
provide it, these students do leave. Other students
leave because they don't know how to fill out finan-
cial aid forms or fail to fill them out properly.
Academic Dean at College "A":
The financial aid programs and various scholarship
programs pay for the students' academic needs.
However, many of our students need money for medi-
cal needs and transportation, and the college is
not prepared to meet these needs. When a student
is not able to find a job, or someone at the col-
lege or in the community who will provide funds
for these needs, the student will usually drop out
unless he/she is highly motivated.
The questionnaire responses indicated that the majority of the stu-
dents attending the institutions under investigation needed some type
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of job to assist in their personal self-help efforts. When asked if
there was a placement center on campus, the responses were generally
the same as explained by the following administrators:
Academic Dean at College "B":
We have a job placement center in name only. It is
not operable. As a suggested improvement, I think
the area should be staffed with a full-time
Placement Director and a counseling staff with
skills in career development and providing assis-
tance to those students seeking jobs.
Registrar at College "C"
:
Nothing has been done recently in the area of job
placement. I don't know if the Financial Aid
Director has some future plans for the development
of this area. Currently, the only jobs available
to our students are through college work-study and
these jobs are located on the campus.
Dean of Students at College "E":
A placement center is listed under Student
Services, but it is not active at this point. I
would like to see the institution take some kind
of initiative to assist students in getting off-
campus jobs. Off-campus jobs would assist students
to live more comfortably on campus.
The Registrar at College "D" explained their program:
We have a cooperative education program and for
those students participating in this program, we
allow them to go out and work for a corporation or
a company nearby. The students earn money plus
they get a grade for that course.
The improvements suggested by College "A" and "E", both two-year
institutions, were in separate categories, but aimed at the improvement
of student-work programs.
Dean of Students at College "A":
I would like to see a strong career and counseling
placement center established that would take into
account the total student. Not just finding a job
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for the student, but helping the student to assess
his weakness and to make career choices. I think
the center should provide ongoing activities to the
students. The program should be developed to start
with the student when he enters and to continue
until the student completes his two-year program.
Dean of Students at College "E":
In the future, I would like to see a highly struc-
tured resident hall program that will provide
opportunities for students in leadership roles. As
Director of Resident Life, I would like to see a
person who will be physically present on the scene
to run the resident halls' programs and, of course,
to assist with counseling.
Another major problem area as reflected in the questionnaire
returns was the area of counseling, either the lack of it or ineffective
counseling. When asked the type of services offered by the counseling
centers, the six institutions responded that counseling services were
provided, but they lacked documentation of the desired results, as
explained:
Dean of Students at College "D":
The counseling area is probably our weakest. We
have one full-time counselor and six or seven para-
professional counselors. It is a tremendous load
for one person to carry. Currently, we have
received a grant and we are looking to hire three
or four professional counselors. Hopefully, this
will bring our counseling center up to par.
Registrar at College "D":
I believe it is strictly academic counseling that
is offered by the counseling area. There might be
a time when they have a few social problems, but
I believe most of it is academically oriented.
Dean of Students at College "E":
We have one full-time person who has primary
responsibility for social, personal, and academic
counseling. Honestly, that in itself is
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inadequate. This institution has a large number
of counselors working in its Special Services for
Disadvantaged Students Program, and I think that
we could do a more effective job if we had a
fully integrated and cooperative effort.
Dean of Students at College "F":
We have counselors, and there are various faculty
and staff members that are assigned to groups of
freshmen students when they come in, so that, if
they have problems, they know immediately to whom
they can go. Sometimes we have to move a student
out of a particular group because of personality
conflicts, but there are counseling services on
our campus.
When asked if there were any improvements that they would like to
see made in the area of counseling, the responses for all institutions
were basically the same. Some of the responses were as follows:
Academic Dean at College "B":
We have such a small staff it is hard to say how
much time they can devote to counseling. However,
the counseling staff has to get out and get
involved to see what the campus needs are. They
cannot sit back and wait for the students to bring
their problems to them.
Registrar at College "A":
I would like to expand the counseling department
to include more standardized testing. We would
like to increase our efforts to ascertain a stu-
dent's ability to progress in college through
standardized testing.
Academic Dean at College "E":
For those students who plan to stay with us, I
would like to see their grades improved. If we
are going to counsel them, I think that we should
try to counsel them before they actually fail and
then we would not have to dismiss them.
Registrar at College "C":
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As an old social scientist, I would like to see
those persons who are identified as to being
helped most in group counseling. I understand
that there are those persons who need individual
counseling, but I am not sure that we have enough
staff to handle that type of counseling effec-
tively. Group counseling has been used primarily
in the dormitory and I think that has really
helped.
Most of the respondents indicated that they found a real problem
in all of the counseling areas and especially the advisement area.
When asked to explain, all of the institutions had a system and proce-
dures that worked well most of the time but still had some flaws.
Academic Dean at College "B":
The procedure comes from the Registrar's Office
and we have a pre-registration process which lasts
about a week. During this time, all students are
requested to see their academic advisor to get
counseling from them. It is during this time that
the academic advisor goes over the student's
record with him. The student is told what he has
accomplished and what remains.
Registrar at College "B":
The biggest problem we have with advisement is
that it is student oriented and faculty oriented.
We have some faculty members advising students
without looking at the student's record. Some of
our students avoid going to their advisor because
they don't want to take certain courses. They end
up taking courses out of sequence and needing a
particular course to graduate that is not being
offered that particular semester. We are trying
to eliminate this problem.
The Dean of Students at College "E" noticed another type
of problem in the area of advisement:
Each faculty member serves as an advisor to all
students regardless of his or her area of concen-
tration. Usually, the student goes by and checks
with his advisor when he gets into trouble. We
don't have a method in operation where the advisor
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would call the student in at various intervals.
Each advisor, in other words, is helping the stu-
dent to prepare his program and keeping a close
watch to see if he is meeting those requirements
for graduation.
When asked what improvements they would like to see made in the
area of advisement, the Registrar at College "A" and the Dean of
Students at College "F" explained:
Registrar at College "A":
Appointments are made within the area of interest,
because the Academic Division represents the area
of interest. Freshmen students do not declare
their major although we do get information about
their area of interest. The Freshmen Program is
operated primarily out of three divisions: the
Division of Humanities and Education, the Division
of Science and Mathematics, and the Division of
Business and Social Science. The specific assign-
ment of students to faculty for advisement within
these divisions comes after the freshman year.
Dean of Students at College "F":
I believe the advisor could work closely with the
counseling center. A lot of times, the students
are not going to class and if the advisor would
step in and work closely with the counselors,
maybe both of them working together could elimi-
nate this problem.
In the area of faculty and student relationships, the only prob-
lem areas were found in the two-year institution. The three four-year
colleges found little or no problem at all.
The Dean of Students at College "E" described his problem:
Some students, I believe, can go to certain faculty
members and discuss whatever problems he or she
might have. But I don't think that there is a good
relationship between the faculty and the students
as a whole. However, I don't think the percentages
of those students reluctant to go to some faculty
members is very high.
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The Registrar at College "A" gave the following description:
In most cases, our first-generation college stu-
dent walks in a classroom and has an encounter
with a faculty person who is not assisting to the
needs of the student in terms of their background
and academic achievement levels. The instructor is
over their heads. I am not interested in lowering
their teaching standards, but I am concerned about
preparing a personalized learning package for each
student. I am concerned about the teaching of the
"basics" if that is what the student needs. I
understand that highly credentialed faculty are
needed for accredited purposes, but I feel that
strong master degree faculty are more willing to
work with students where they are developing pro-
grams to bring them up to where they should be.
The Registrar at College "B" gave this description:
On a whole, the faculty would be rated relatively
high by the students on a scale of one to five;
the average would be about two with five being the
highest. We are a small school and many of the
students don't realize the value of the teacher
evaluation. Then there are a few faculty members
that turn students off, just outright turn them
off. We have a large turnover here with faculty,
but the ones who have stayed and worked through
the years have gained the reputation of being
fair and concerned. Some students love some of
the faculty members and some of the students
can't stand some of the teachers. However, as in
most schools, students like the teachers for the
wrong reasons, one of which is easy grading prac-
tices .
The Dean of Students at College "D":
There are a few problems, but none very signifi-
cant. We believe that the relationship with the
students and faculty is very good. Our students
and faculty appreciate the relationship they have
with one another.
When asked about the students' social life in relation to attrition
in the six institutions under investigation, the explanations were as
follows
:
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Registrar at College "B":
In a recent session, with the SGA officials and
class officers, they agreed almost unanimously that
if students say there is a lack of social life on
campus, it is because the students do not care to
participate in the activities that are provided.
Our students do say, there is nothing to do.
Registrar at College "D":
I don't think there is a problem. We try to provide
a well-balanced social environment. Sometimes the
academic area tells us that we have too much social
activity. Some students complain that there is too
much going on, and there are those who are satis-
fied. At the beginning of the school year, we met
with the student leaders and planned the activities;
this helps to develop responsibility and eliminate
complaints
.
Most of the institutions felt that the social life of the student
body contributed very little to the attrition rate of students. The
Dean of Students at College "F" explained:
I think it is very low.
Most of the administrators participating in this study felt that
the culture area of the students' social life needed more development.
The Registrar at College "A" explained:
I would like to see more money put into building a
strong cultural program. However, with a limited
budget, it is very difficult to bring in top per-
formers .
When asked if there had been any programs or procedures that have
been implemented by their institution to help curtail attrition rates,
the responses were as follows:
Academic Dean at College "A" explained:
It goes back to our advisory program that was
designed this fall. The reason why it was designed
was to try to reduce the attrition rates. In this
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program, each student is assigned an advisor from
their division. This is different than having a
counselor assigned to many students. The student is
given a card that their advisor has to sign on the
first day of registration. This is a contract
between the student and the advisor. The student is
informed as to when they are to report back to their
advisor for their first conference period. During
this conference period, there are certain questions
that the advisor goes over with the student. Each
faculty member must keep a file on every student
they are assigned to advise, and they must meet with
those students at least twice per semester. The
first time they meet is at registration and the
second time is around mid-term examinations. For
those students who are called in by their advisors
because of failing grades, they get the opportunity
to discuss what they view as their problem and to
find out what additional help is needed, such as
academic counseling and tutoring.
The Registrar at College "B" explained:
The advisement process is one of the things we have
done to try and curtail our attrition rates.
The Registrar at College "C" described their tutorial pro-
gram:
I think our tutorial program is making a difference.
We are giving the program a kind of publicity that
does not make the students embarrassed to go to the
tutorial sessions. We don't use the world "remedial,"
although a student knows that if he is enrolled in
a certain course number series, they are taking
remedial courses. Some of our tutoring is done
through the use of computers; students enjoy this
and end up going back again and again. It is almost
like a game.
Curtailing attrition rates at College "D" was dealt with through
the initiation of three programs. The Student Leadership Program
was
initiated by the President, and included all student leaders on campus.
The President would invite them to his home for a formal
dinner and
they would discuss campus-wide problems with key administrators.
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The second program was student participation in the Student
Government Association; and the third program was a compulsory co-op
program for all seniors for graduation. The President also has what he
calls a Leaders' Forum. This group consists of all student leaders and
they meet with the President and the other chief administrators twice
per semester. At these sessions, the President and administrators talk
to the students on a one-to-one basis.
The Dean of Students at College "D" described the Student
Government Association as a tool for curtailing dropouts:
We have what is known as a Student Government
Association for those students interested in par-
ticipating. This organization serves to represent
the entire student body.
When the researcher inquired about the success of these programs on
campus, the responses were very positive for the President's Leadership
Forum, as explained by the Registrar at College "D":
The President started the Forum fifteen years ago
when he became President, and it is a very effec-
tive program. As Registrar, I find that it is even
effective for me to get things that I want to get
through. Our main purpose here is the students,
and students can get through to the President
quicker than anyone else. Therefore, if you want
something done, get the students to do it for you.
The co-op program as viewed by the Dean of Students at
College "D":
The co-op program has a very positive effect with
a few minor problems. Some of the students have
been hired by some of the companies for which they
worked while on co-op. Some of the students have
become managers through their co-op experience.
The co-op program helps students to secure a job
and in these times of Reaganomics, this is impor-
tant. A small number of students have dropped out
of the co-op program but not a significant number.
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A final program that was mentioned at College "D" was the tutorial
program which has been a lifesaver for many freshmen.
The Registrar at College "D" explains:
Recently, I had a student come by who wanted to
transfer to another college for personal reasons.
There was a young lady with her, who asked her why
she wanted to transfer and her reply was, "This
place is too small." Her friend proceeded to tell
her that this was the best place in the world and
she went on to talk about the tutorial program and
the family-type relationship that we have at the
institution. I don't try to retain students if they
have a legitimate reason and want to go someplace
else. Our institution does not meet the needs of
everyone here. In some cases, the students return
after leaving, because the grass is not always
greener on the other side.
At College "E", the program implemented was in the trades area.
The Registrar explains:
We have one new program in the vocational area,
cosmetology. Many of our students are looking at
vocational areas and we think that this program
might keep some of them from dropping out. Many
of our students are not academic material and we
have a limited supportive service system. There-
fore, we think that the addition of some vocational
courses might curtail the attrition rates.
The Dean of Students at College "E" explained the counseling and
tutoring programs:
We need to do more counseling from the standpoint
of discipline. We have changed our policy on how
we deal with some of the disciplinary problems.
We go the extra mile in an effort to be a bit more
humanistic and understanding. When students get
into various difficulties where we used to suspend
or expel them for violation, we now put them on
probation.
The impact of these programs have been felt across the board here
at our institution and our hope is that they continue to provide
services
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for the student body. The responses from College "F" indicated that the
programs were fewer but effective as explained by the Registrar and
Academic Dean respectively:
The Student Affairs Office has intensified their
activities on campus and they are saying that they
are trying to provide more activities and a more
diversified curriculum from the academic standpoint,
by giving the students a chance to take some elec-
tives of their interest rather than just required
courses. Many clubs have been established to
increase student participation. We have a counsel-
ing department with two certified counselors who
are able to provide students with academic and per-
sonal counseling. We also have a Special Programs
Department. These programs have assisted us in
working with students. We have not lost as many
students this year as we have in previous years.
We get with the students and have the students meet
and try to find out what their complaints and
gripes are as far as their leaving. We feel that
we can get closer to the student by letting them
have a general rap session to find out what it is
all about.
All six of the institutions under investigation stated that the
orientation program served as a major factor in curtailing the dropout
rates. Because a large number of students are lost during the first
three weeks of their stay on campus, orientation programs should be
structured to meet the immediate needs of the incoming Freshmen.
The Registrar at College "A" explains:
First of all, when a Freshman enters the campus for
registration, that student is given a task test from
our counseling area. The test determines whether
the student has a deficiency in reading, mathematics,
or social science. All students are placed in a
developmental program based upon their outcomes on
the test. All of our Freshmen go through an orienta-
tion class. They are assigned by groups based pri-
marily on the results of the task test. In the
orientation class, they are given highlights about
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the institution and they go through the student hand-
book. They talk about student behavior, discipline
and many other things to inform them of what is
expected of them at the institution.
The Academic Dean at College "B" gave this explanation:
Our orientation program consists of a comprehensive
analysis as to what the college is all about. All
Freshmen are required to take the orientation course
plus all transfer students. We believe that through
the orientation classes we can improve the students'
chance of staying in college.
The Registrar at College "B" explains some of the problems of the
orientation classes that are required for graduation but offers no
credits
:
Students enroll in the orientation class for one
quarter that meets twice weekly. The courses cover
activities ranging from introduction to different
offices on campus, social activities to learning how
to compute grade point averages.
In responses to the question, what would most administrators like
to see done differently, most of the administrators stated that they
were satisfied with the program as it is. However, the Dean of Students
at College "E" explains the changes he would like to see take place:
I think we should change orientation class and call
it Freshmen Seminar and give one hour credit. I
think that is the key course in socializing the
students into a learning environment. I think we
should begin by explaining why this college differs
from any other college or why it doesn't. We should
also encourage the students to support the college
financially after graduation. We should orientate
the students to the library, campus life, and the
student handbook. We should bring in outside
speakers to speak to students about jobs/careers and
how to be successful. We should introduce writing
skills, what to wear and how to prepare for an inter-
view.
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When asked by the researcher if effort had been started to secure
credit for this orientation class, the Dean of Students at College "E"
continued:
Yes, we have. I understand that in the next
catalogue, students will get one hour credit and
I am hopeful that by the post-school conferences, I
will have completed the course outline for this new
orientation course.
Considering the value of the orientation programs on the six col-
lege campuses, they were all positive and optimistic as stated by the
Dean of Students at College "F":
We believe it is a very good and very positive
thing on our campus and we believe that most other
colleges are doing this because they have been suc-
cessful with it. We are going to continue to provide
a type of orientation course for our incoming Freshmen
and transfer students.
The Academic Dean of College "C" explained:
I think it's worthwhile. I also think that any col-
lege should set aside a couple of days for orienta-
tion so that the new students can get acquainted
with college life. A program of this nature helps
to remove some of the fear from the students. There-
fore, I think that such a program is worthwhile.
When asked the question, "What would have to occur to your indi-
vidual campus that would assure them that the problem of attrition
rates and dropouts are being properly addressed?" the data revealed
the following: student involvement in the overall programs of the
institution, and participation of top administrators, namely the
President and the Vice-President. One administrator felt that a com-
plete overhaul job was necessary.
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The Registrar at College "D" explained it simple and to the
point:
If all of our students return.
All of the institutions in the study appeared to be working with
the problem as described by the Academic Dean at College "A":
I feel that we are doing everything that we can to
alleviate the problem. One of the things that I
have noticed recently is that the President and the
Vice-President have taken a more active role in
talking to the students when they decide to leave.
I don't have any data to support my belief, but I
am sure that some students have decided not to
leave as a result of talking to these persons. I
would like to see us have an exit interview with
each student, and if possible see what could be done
to alleviate his/her problem right there. Then I
think we would begin to save some of our students.
At least, we would have given it our best shot and
not have to say those students walked away and we
don't know what happened.
The Dean of Students at College "B" gave this explanation:
If we could lower our attrition rate to less than
30 percent, I would feel that we are doing some-
thing very positive to solve the problem.
The responses to the Registrar at College "F" and the Dean of
Students at College "E" were very compatible:
Registrar at College "F":
In order for us to keep our students, we will have
to go back and redo some of our facilities and
create a better working relationship with the stu-
dents, faculty, and staff.
Dean of Students at College "E":
I would have to see some vital evidence of change
of personnel. In certain disciplines, it would
require a major overhaul in the personnel of the
college. It would require finding people com-
mitted to the total development of the students.
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It would require staff administering to the stu-
dents, not just keeping pace and order but
developing the students, because these students
are developing to our next senators, governors,
presidents, and professors. They are the future
leaders of this country.
The Academic Dean of College "F" gave this explanation:
Our biggest problem is money. If we had the
funds, we would perhaps correct most of our prob-
lems. We could improve our dormitories and pro-
vide more recreational activities. An old cliche
states that "all work and no play makes Jack a
dull boy." I think there is some truth in this
statement and therefore feel that it is important
to have a good extracurricular program. We have
a good extracurricular program. We have a good
academic program, with some of the best instruc-
tors in the state.
In closing the interview session, each participant was reminded
of the purpose of the study and was asked to share with the
researcher any additional information that might prove helpful to the
study. The following is a listing of the general responses by some of
the administrators:
The Academic Dean at College "A":
I think that maybe all the junior colleges in the
state should try to work together. They have never
really worked together.
Registrar at College "A":
I believe that we should do more formal research
as you are doing and better utilize the findings
of the research. Also, I think we need to listen
to what the students are trying to tell us.
Academic Dean at College "B":
I don't know if you can always get this information,
but I think that what becomes critical in the study
of attrition is that we don't always know what
causes it. I think if we could devise some
fool-proof method of getting information from the
students who are dropping out as to why they are
dropping out, we would be able to deal with why
students leave.
Dean of Students at College "E":
We would like to implement a program to help
improve our retention rate. Also, we realize that
if we could increase the amount of money coming
into the school to upgrade facilities, offer more
courses of study and activities, increase counsel-
ing and advisement, we would notice a significant
difference in our retention rates.
Registrar at College "B":
We need to rethink our mission. Ten years ago, we
had a hundred percent student body. Today that
is changing. Also, we are not dealing with the
traditional college students as we have known them
in the past.
Registrar at College "C":
The only statement I would make is off the top of
my head, but it is a gut feeling. I think the
thing that is most important is that we should be
honest with one another. Also, I think that as
long as we can get our community to help and sup-
port us, we will have a positive affect upon reduc-
ing our retention rates.
Dean of Students at College "C":
We would like to experiment on certain programs to
help our retention rates. Some of those programs
have been mentioned earlier. They are in the areas
of counseling and advisement. We also believe that
if we can increase the amount of money coming into
our school, whereas we can upgrade facilities and
activities, we will see a noticeable difference in
the improvement of retention rates.
Registrar at College "D":
We need to take a hard look at our curriculum. We
need to revise our course offerings in order to
assist our students to compete more successfully
in the job market.
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Dean of Students at College "C":
If you have an administration, faculty, and staff
that is dedicated and truly concerned about stu-
dents, then I don't think you have a real problem
with attrition.
Dean of Students at College "E":
I think that we might be able to decrease the
attrition rate if we can ever get our enrollment
high enough that we can begin to screen our appli-
cants for admission a bit closer. Although we
have an open door policy, I think that we should
have some screening guidelines.
Registrar at College "E":
I think that students have to have something that
they can identify with on the college campus.
Although a college may be known for academic
excellence, I think students need additional
activities with which they can identify. I would
like to see the college more together collectively
in developing the retention plan that will keep
the students here across the board. I don't just
mean special services. I mean all services of the
college.
Academic Dean at College "F":
I guess maybe we will have to become more competi-
tive. Currently, we are getting those students
who have low motivation. By being more competitive,
we will tend to draw better students.
Dean of Students at College "F":
First of all, I think the instructional and the
counseling personnel will have to re-dedicate
themselves to doing an even harder job. Also, I
think we need to tighten up on our individualized
instruction and our capacity to advise students.
Registrar at College "F":
In looking at the retention of students, I realize
that one of the major problems is our failure to
realize that college is not for everybody. Maybe
it takes that student going home for a semester or
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a year to realize that college is not for them.
Not everyone needs an education. If you will
recall, Booker T. Washington and W.E.B. DuBois, one
says learn a trade and one says use your brain.
Let your brains do the working and it might go
back to this thing where we said they need to
learn a trade or skill or something of this nature
to work with instead of letting their brain func-
tion for them.
Data Analysis
The main purpose of this study was to identify the major problems
related to retention as perceived by administrators at six historically
Black southern colleges and to examine reasons why students drop out of
these institutions. There were several with only one year experience
but most had held his or her position for ten years or more. For
example, the President of College "D" had been in his/her position for
ten years. All of the respondents seemed eager in responding to both
the questionnaires and questions during the interview sessions.
From a closer examination of the questionnaires and the inter-
views, the researcher discovered four major problems related to students
dropping out of these six historically Black southern colleges. The
problems cited most frequently by students were: the lack of financial
support from the immediate family; the lack of a strong advisory and
counseling program; adjustment from a family setting to dormitory liv-
ing; and inadequate stimulating activities on campus. These four prob-
lem areas constituted 23 percent of all problem areas cited. In the
interviews, the respondents explained the four major problems as identi-
fied were due to the lack of parental support for students after educa-
tional benefits were provided by the institutions. Secondly, the
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inconsistency of the advisory program and/or personnel with special
emphasis being placed on the lack of adequate materials and proper
information available to advise and make the decisions were most vital
to the students at the time of the initial interview. Thirdly, students
coming from the cities found it very difficult to adjust to a rural set-
ting. Fourth, there was a lack of full-time counselors to adequately
accommodate the total student body.
The Academic Deans of Colleges "A", "B M
,
and "C" respectively
explained that their financial aid package was one that would not enable
students to live in luxury during their stay at college but would ade-
quately cover from 98 to 99 percent of the students' institutional
cost. With very little or no parental support, the balance of the insti-
tutional cost which is 2 percent or less attached to the total personal
use cost for the student can only be resolved by the student acquiring
a job. Due to the cuts in financial aid made by the Reagan administra-
tion, several institutions in this study will be forced to change and to
increase their entrance fee to offset some of the cuts the institutions
are encountering. This has created a problem for the institutions that
is passed on to the students, thus compounding the problems of the stu-
dents. The Registrar at College "D" explained that the student costs
will go up from $150 during the 1982-83 academic year to $250 for the
1983-84 academic year, an increase of 60 percent.
This study revealed that "finance" was not the overriding problem
area with an 18 percent rating. "Academic reasons," such as poor teach-
ing methods and dissatisfaction with instructors, was a definite prob-
lem area for the students. Also, rating in this area, but not as high,
101
was the need for an improved advisory system, misinformation and the
lack of communication. Explanations during the interviews made it
clear that there was a definite need for information that dealt with
student daily procedures aside from the student handbook being properly
described, such as being officially posted and announced or put into
the hands of students at proper student gatherings. Notice was also
focused on the lack of school pride from the questionnaires. Pursuing
this point a bit further in the interviews, it was pointed out that
the problem originates during the orientation period for the incoming
Freshmen. The orientation process itself rated only 2 percent. The
il 1 -placement of things stressed was the issue and non-attendance of
orientation classes was a problem. Next to last in the greater per-
centage category was not so much the living conditions but the lack of
maintenance of the existing facilities. During the interviews, it was
explained that this was a major problem area resulting from a lack of
funds to undertake such a maintenance problem, because many of the
buildings needed replacing completely. This issue ranked at 15 percent.
Surprisingly, rated last was poor academic preparations rating 14 per-
cent. This was due, as explained in the interviews, to the support
services on each of the colleges under investigation, such as tutoring,
counseling and remedial classes for all students needing help in the
academic area.
After closely reviewing all of the questionnaires and the inter-
view data, the researcher got the impression that key factors to reten-
tion were the students' motivation and interest levels. The bottom
line was the utmost desire of the student to obtain a degree, and
his
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or her commitment to the achievement of this goal as it relates to
their chosen vocation. The remainder of the problem areas revealed
through the questionnaires ranked much lower than the above causes of
dropouts. Although they are quite important, they are ranked from 1
percent to 10 percent and can be viewed in Tables 1 through 13.
Finally, through the study, the researcher requested any preven-
tive measures used by each institution to curtail attrition on their
college campus. These measures are listed on the preceding pages,
but several of the most exciting and productive ones are mentioned
here.
College "D" has two programs in operation that has reduced their
attrition rate considerably. The first program is a compulsory co-op
program that all seniors must participate in before graduation. The
students co-op at various private companies to work in his/her field
and they are paid by both the company and the college. The students
learn to handle their money by budgeting and saving a portion to be
applied toward his/her educational cost. Once the student graduates
and completes the co-op experience, they are often employed by that
same company permanently. The second program instituted by College "D"
was called the "President's Leadership Forum." The president of the
college organized the student leaders of all campus organizations into
what he termed the "President's Leadership Forum" and invited them to
his home once a month for dinner along with key faculty and administra-
tors for an informal rap session to air out problems. This program was
noted to be most effective for that institution and highly recommended
as a workable program for other colleges.
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College "E" shared with the researcher a program in the area of
vocational education since the college could not afford to get into
the vocational technical area fully. The institution added a school
of cosmetology that increased the present enrollment by 100 students,
posting an increase of 22.2 percent in the college enrollment.
College "A", as all institutions under investigation, stressed a
strong and well -structured orientation program as absolutely essential
for the reduction of the dropout rates, explaining that such a program
should be mandatory of all incoming Freshmen and transfer students.
Factors included in such a program were the administering and interpre-
tation of tests, as well as methods of note taking, construction of
a study schedule and activities to build school pride and alumni
loyalty. Outside speakers in the world of business, politics, finance
and preparing for job interviews were brought in to both alert and
motivate the students. It was the thinking of the interviewers that
this course should carry one hour credit due to its importance to the
student welfare.
College "F" accredited an improved counseling program as one factor
that had helped in reducing their dropout rate. It was strongly empha-
sized that the counselors should get out and get involved to see what
the campus and student needs are. It was further stated that the coun-
selors cannot and must not sit back and wait for the students to bring
their problems to them if they mean to be effective in reaching the
students.
A look was taken at their advisory board which had been upgraded
by working closely with the counseling center and both departments
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working closely with each student from his/her first day on campus
until the completion of his/her academic program. Problem areas such
as class cutting, financial difficulties, academic problems and personal
problems could be dealt with on a more productive basis and reduce time
in the process.
College "B" was convinced that a program called "College Day" was
a shot in the arm for reducing their dropout rate. The college declared
a day of fun and recreation for the entire college family and everyone
took part in outdoor games, cultural programs, a cookout and ending the
day of fun with a dance. "College Day" here would be like the 4th of
July high school days of old, to those of us who can remember.
The Academic Dean of College "A" summed it up by strongly express-
ing a need for all the junior colleges in his state to try and work
together to organize a state-wide conference to include all the state
junior colleges to discuss the major problems common to all of them
in the area of retention and suggest solutions that will be beneficial
to all.
CHAPTER V
CONCLUSIONS AND RECOMMENDATIONS
FOR FURTHER STUDY
The purpose of this study has been to identify some of the major
problems related to retention and to examine reasons why students
dropped out of six historically Black colleges. Specifically, this
study has focused on how the Academic Dean, Dean of Students and the
College Registrar viewed the problems of retention and student dropout
at their respective institutions. In addition, a central purpose of
this study has been to obtain answers to the following questions:
1. What are some of the reasons given by students for
dropping out of college as perceived by eighteen
administrators?
2. What preventive measures have been taken by the
institution under investigation to encourage stu-
dents to continue their educational programs?
3. To what extent have the administrators of the six
historically Black colleges participated in the cor-
rective process?
4. What were the mechanisms employed through which
faculty participation was encouraged in the correc-
tive process?
5. Are there any problem areas that hinder faculty
members from participating in the corrective
process in the six institutions under investiga-
tion?
6. What are the most frequently used mechanisms
employed by faculty and administrators of the six
historically Black institutions in the advisement
process and exit interviews to discourage dropping
out and transferring?
7. Were there any serious problems observed in the
formal and informal relationships between faculty,
staff, administrators and the student body?
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8. Were there direct relationships between the drop-
out rate and the condition of the dormitories,
maintenance of the dormitories, food service,
recreation and social life on campus?
9. What effect did finance or the lack of finance
play in regard to the dropout rate at the six his-
torically Black institutions?
10.
What other factors may have contributed to
attrition/retention problems at the institutions
under investigation?
A primary need for this study was based on the lack of informa-
tion concerning the reasons for a high percentage of students dropping
out of Black institutions. Specifically, the researcher was interested
in explaining the factors contributing to the retention and attrition
in six historically Black colleges in six southern states. The study
indicated that the recruitment programs lack a sufficient retention
component that would permit both the recruiter and prospective students
to agree and accept the institutions' policy which includes a respect
for students and academic expectations that would allow for each enter-
ing freshman to complete his or her program of study.
The noticeable forces emerging from this data indicated that
although Black institutions operated in some cases under adverse finan-
cial difficulties, retaining the freshman student through his/her aca-
demic program could be accomplished if: (1) colleges would first recog-
nize and admit to the problems of retention and attrition; (2) avail
themselves to present research related to problems of retention and
attrition, and (3) making a sincere commitment to take action for the
implementation of a corrective and preventive program. Examining the
available research and applying it to the specific needs of their
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individual institutions appears to be the starting point to work on
solving the problems of attrition/retention.
From an examination of the data, there were clear indications that
some of the respondents were able to identify when and how the problem
of dropouts could or should be addressed. The conclusion drawn by the
researcher is that there should be a "staying" environment created for
students. Each of the six historically Black colleges involved in this
study lacked this "staying" environment, and had a need to show sincere
concern about the student as a whole, as a complete person. The stu-
dents should be allowed to become a part of the retention process and
to see and know truth in what he/she is told about the institution they
choose to attend. There must be no gimmicks or tricks of the trade.
There is definitely nothing magical about retaining students, only
truth and honesty. Therefore, to Black institutions, retaining stu-
dents means more than academic teaching in the classroom. It means
providing sound academic counseling. Such counseling must be designed
to provide the opportunity for each student to develop an integrated
program of study that is in keeping with his or her interests, abili-
ties and needs. It means providing increased institutional support.
Career services, assessment, information and planning must be expanded.
Students need to understand the relationship between their values, the
educational experience and the career or lifestyle they will eventually
assume. It means more opportunities for students to participate in
out-of-class activities and the improvement of decision making skills.
The data point out that each faculty and staff member must do a better
job in their respective areas. They must be knowledgeable of all
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general education requirements, educational policies, regulations and
administrative requirements and procedures so that they can deliver
this information to the student as needed.
From a closer examination of the questionnaire and interview data,
there was a clear indication that the retention problem was an internal
problem relating to the conditions of the physical facilities, food
service, social activities and academic problems which were related
somewhat to the poor secondary preparation, and the insensitivity of
some of the college personnel. Furthermore, the data indicate that
the three major dropout problems confronting the colleges under investi-
gation were found in the area of: (1) academic advisement and counsel-
ing; (2) social adjustment; and (3) stimulating activities.
It was also noticed that the lack of finance followed. However,
the study indicated that in most of the six Black institutions finance
for educational purposes was available, but there was a strong need for
funds to meet the students' personal needs. There were no placement
centers on campus, or if so they were improperly staffed. No jobs
were available for those students seeking work. Most of the students
had very little or no parental financial support, therefore, the stu-
dents could have benefited from a work experience.
A common response among the eighteen respondents in this study
revealed that students experienced negative treatment due to the
insensitivity of faculty and staff members. Interviews indicated
that
the students were dissatisfied with their institution's
faculty because
of the following reasons:
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1. Abrupt, discourteousness and condescending treatment
of students in administrative and faculty offices.
2. Failure of faculty members to keep appointments with
students
.
3. Advisors and counselors who are uninformed about
institutional policies and procedures and are unwill-
ing to become knowledgeable about anything but their
own specialized area.
4. Unwillingness on the part of faculty and administra-
tors to take time to discuss student problems and
educational opportunities.
5. Abrupt, discourteousness and condescending treatment
in faculty classrooms.
Prior to this investigation, the researcher's concept about the
retention of students in any institution was the sole responsibility of
the Office of Admissions and Student Personnel. The researcher assumed
that students for the most part enrolled with their minds and heads in
the right place as far as their educational future was concerned. Addi-
tionally, it was the researcher's honest opinion that all members of a
college, i.e., administrators, faculty and staff, were aware of exist-
ing problems related to retention in their institution, and were also
aware of the situations that caused students to withdraw or transfer
and that the administrators and faculty of the institution worked
toward the development of active methods of prevention. Based on the
data collected, this opinion could not be farther from the truth or
reality.
As a result of conducting this study, the researcher has observed
that because of the dropout rate in any given institution, the responsi-
bility of the retention problem must become top priority for the entire
institution, including faculty, staff, and the administrative leadership
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to the maintenance department. With each of these individuals, retain-
ing students must be the order of each and every day.
It was made clear that the institution in this study must adhere
to the stated purpose and objectives as stated in their mission state-
ment in their college catalogue, for anything less was proven to be a
complete disaster to the institution. If a small institution with a
"family-life atmosphere" is concerned only with the student's academic
pursuits and not with him or her as an individual, a young adult, a stu-
dent with feelings, needs, and expectations and not just a number in a
computer bank, then the following observations and questions should be
raised in order to attain and maintain a healthy growth and success pat-
tern for the institution:
1. What can each institution do to somewhat curb the
present trend of student dropout and transfer and to
increase students' chances of completing the educa-
tional program under which they started and to gradu-
ate with their class?
2. What programs could be implemented by the administra-
tion, faculty and support personnel together to assure
the freshman student that he or she is welcomed,
needed and appreciated to the extent of making his or
her stay productive, gratifying and pleasing?
3. Most important, when should these programs and ideas
be initiated and what personnel should be involved?
Recommendations for Further Research
Current research in the area of retention on predominantly Black
college campuses indicated that although extensive research has been
conducted, little progress has been made in the direction of solving
the problem of retaining the freshman student through two or four years
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of his or her academic program. It appears that administrators at
these institutions know very little about why their students drop out.
The following recommendations are based upon the results of this study:
1. From all indications, there is a need for replication
of this study exploring the topic of retention more
systematically and intensively with a larger number
of subjects within the administrative personnel. Such
a replication might also include the Institution's
regular support staff and the institution's Special
Services support staff.
2. It would also seem useful to replicate this study
by expanding the study to include the students that
are presently found on the campus and include their
perceptions of why students drop out of school before
completing their program of study.
3. It would be extremely important to replicate this
study to include the students of each of these insti-
tutions that had dropped out and entered into gainful
employment or transferred to some other postsecondary
institution.
4. It would seem useful to replicate this study to allow
for subjects to describe their perceptions of what
direct effect the faculty turnover has on the reten-
tion of their student body.
5. Tapes of the interviews conducted for this study
suggest that there is a concern for the quality of
secondary preparation that is offered to youth in
their quest to further educational pursuits. There-
fore, it would be useful to replicate this study to
include the effects their secondary educational
experience prior to entering college has had upon
their tenure in their educational program.
6. It would seem useful to replicate this study to
include students who dropped out of each of these
institutions and have not chosen to further their
educational career or their present state of being.
During the complete process of acquiring students to the college
campus and keeping them there, the student is exposed to an advisor,
a residence hall director, some teachers, and depending on his or her
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own initiative, to deans, counselors, and possibly even a psychiatrist.
But in addition to all the expert knowledge and concern of the above
educators, the following lines may also be used in bridging the gap
between acquiring a student and keeping him or her:
In these institutions of higher learning,
dear God
That were founded and dedicated on principles
of a godly mission
Let us as administrators be not guilty of
committing acts of omission
Omitting to reach out to these young souls
and minds to steer them in the right way
With firmness, love and compassion
Instilling in them that education is the order
of the day.
Now God, every individual that enters our
institution's doors
Help us to do our best to retain, mold, shape
and polish them
Until they beam with understanding and with
knowledge that glows
Glows too with aspiration, determination and
the desires it takes to acquire the knowledge
to achieve each educational goal they make.
Knowing our call as educators
Help us walk worthy in our chosen vocation
acknowledging you from the registrar's office
to the disciplinary chambers and even in
recreation
Always being careful to examine the facts
where our newcomers are concerned
They don't profess to know the answers or the
questions
We are the professionals and claim to be well-learned.
God, give us the wisdom how and when to apply
the knowledge that's been acquired
As administrators, it's an intellectual or
political warfare (many times)
And only the strong survives
Your strength and your courage you have given
So many battles we have come through
Now we are on the inside battling retention (at
all costs)
And institutional survival, too.
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With needs being great and many
While labors are few
Because of cutbacks and private status
Funds are Inadequate to make many provisions other
institutions do
As we continue to teach and direct those who come
to us
With a respect, an understanding and the freedom
of an educated mind
Making them aware to keep alert, know thyself
In these desegregated times.
As we use the available research
Creating and maintaining the proper atmosphere
Students entering our doors will feel
This Is n\y family, surely God has sent me here
Thank you for each institution
And those who have chosen this vocation, true
Let me serve with dignity my fellowman and community
Because ultimately, Lord, I am obligated to you.
-- Ms. Wilma Falls (1983)
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attrition/retention questionnaire
FOR
COLLEGE DEANS AND REGISTRARS
Purpose
The purpose of this questionnaire is to attempt to ascertain infor-
mation related to the problems of attrition/retention at your institu-
tion prior to a personal interview for clarification to specific ques-
tions, in hopes that the findings will suggest ways for reducing the
attrition rates in these institutions.
General Information
Name: Age:
Last Fi rst Initial
Address
:
Street and Number City State Zip
Telephone:
(Area Code) Number
Present Position:
Number of Years of Service:
School and Highest Degree Earned:
Pi recti ons
Please list the answers that are requested in order of their impor-
tance to your institution for the following questions:
1. What is your present enrollment?
2. What has been the attrition at your institution over the past two
(2) years?
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3.
What have been your dropout rates for:
a) Freshmen
. .
b) Sophomores
.
c) Juniors
. .
d) Seniors
. .
1979-1980 1980-1981
4.
What percentage of your institution's attrition rate is a direct
result of academic failure?
5.
List in order of importance the related problems which contribute
to the attrition rate at your institution:
a)
b)
c)
d)
e)
f)
6.
Can you identify problems which relate to attrition and retention
caused by ineffective relationships with faculty, staff and admin-
istration?
Yes No
7.
If your answer to the above question is "Yes", please list those
problems in order of importance:
a)
b)
c)
d)
e)
f)
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8.
In your opinion, are there any attrition and retention problems
that are a direct result of your college living facilities?
Yes No
9.
If your answer to the above question is "Yes", please list those
problems in order of importance:
a)
b)
c)
d)
e)
f)
10.
Can you identify any problems related to attrition that are linked
to the social life of the students at your institution?
Yes No
11.
If the answer is "Yes" to the above question, please list those
problems in order of their importance:
a)
b)
c)
d)
e)
f)
12.
Can you identify any problems related to attrition and retention
that are created to your institution's financial aid program?
Yes No
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13.
If the answer to the above question is "Yes", please list those
problems in the order of their importance to your institution:
a)
b)
c)
d)
e)
f)
14.
What are the reasons students give for dropping out of college?15.
What preventive measures are taken to encourage students to con-
tinue with their educational programs?
16.
To what extent do the administrators of your institution partici-
pate in the corrective process?
17.
Are faculty members encouraged to participate in the corrective
process?
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18.
If so, what are some of the mechanisms through which participa-
tion is made possible?
19.
If not, please list some of the problem areas that hinder such
participation:
a)
b)
c)
d)
e)
f)
20.
Please list any other areas that were not mentioned above that
you feel may contribute to the attrition/retention problem at
your institution:
a)
b)
c)
d)
e)
f)
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INTERVIEW GUIDE
I. INTRODUCTION
a. Name of interviewer
b. Purpose of the study
c. Assurances, of anonymity of respondent
d. Interest and experiences of interviewer
e. Indication to share results of study with interviewee
II. PROFESSIONAL PERFORMANCE
a. What are your responsibilities as Academic Dean, Dean
of Student Affairs or Registrar?
b. In your primary duties, to whom do you report?
c. Would you describe as an institu-
tion or organization that is open to change?
1 ) Please explain .
d. When you initiate new concepts, ideals, programs, etc.,
from whom are you most likely to receive support?
III. ACADEMIC AREA
a. What in your opinion is there about this institution that
initially attracts most of your students?
b. Would you describe the issue of attrition as experienced
in this institution?
1) Do you consider it high or low?
c. Please describe the dropout prone student upon entry
here at this institution.
-- In your position, do you have an opportunity to
speak with the student who is departing from the
college prior to graduation?
-- What is the most common reason given for
leaving?
-- What percentage of those students seem to
leave for academic reasons?
-- Do you see any relationship between the
living accommodation here at this institu-
tion and attrition?
1 ) Please discuss
.
FINANCE
a. What percentage leave due to this problem?
b. Are there any problems related to receiving funds that
are available to the students?
c. Is there a job placement center on campus?
d. What is being done at this institution in the area
of self-help efforts?
e. What improvement would you like to see made in this
area?
COUNSELING
a. What services are offered by the counseling area here
at your institution?
b. What would you like to see done differently in this
area?
c. Have you noticed any problems with student-faculty
relations?
d. What improvements would you like to see in that area?
1 ) Please di scuss
.
SOCIAL LIFE
a. Are there any problems related to the social aspects
of the student body?
1 ) Please discuss
.
b. Have you noticed any problems related to attrition
due to these problems?
c. What would you like to see develop in this area?
VII. PREVENTIVE MEASURES
a. Please describe any progress or efforts which have
been implemented here at this institution to help
curtail attrition in the problem areas.
-- What were the outcomes?
b. Would you discuss your orientation program.
1) What would you like to see done differently?
2) Do you consider the program worthwhile?
c. What would have to happen in this institution for
you to feel that the issue of student attrition is
being properly addressed?
d. Given the purpose of this study, please share any
additional information that you think would be
helpful
.
Thank you very much for your cooperation.
APPENDIX B
SAMPLE CORRESPONDENCE
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SAMPLE LETTER TO SURVEY RESPONDENTS
Dear Research Study Participant:
Reducing student attrition and retention have become the chief con-
cerns of most colleges across the country, but especially small southern
Black colleges. In view of the present-day problem of operating with
fewer students and, thereby, less money, it is apparent that institu-
tions of higher learning must cope with how to get more students and how
to keep those already admitted.
You have been selected from a group of small southern Black col-
leges (with a student enrollment range of 200 to 1,000) as listed in the
November, 1978 publication of The Chronicle of Higher Education to par-
ticipate in a research study concerning the attrition and retention
problems in Black colleges. The enclosed questionnaire seeks to iden-
tify those problems which are directly related to student attrition and
? retention in your institution.
Your only responsibility will be to complete and return the survey
by the deadline, October 20. A stamped, self-addressed envelope is
enclosed for your convenience. If you have any questions or need addi-
tional information, please feel free to contact me at (601) 494-6820,
Ext. 54; or ask for the Office of Admissions.
Your participation in this study and your efforts to respond as
soon as possible will be greatly appreciated. Thank you for your
assistance.
Sincerely,
Lucious L. Daily, Jr., Ed.D. Candidate
Higher Education and Administration
Dr. Norma Jean Anderson, Associate Dean
for Student and Alumni Affairs,
University of Massachusetts;
Chairperson of Dissertation Committee
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SAMPLE LETTER CONFIRMING INTERVIEW
Dear Research Study Participant:
The realization of the importance of identifying and correcting the
serious problem of attrition in Black colleges was evident by your
prompt return of the questionnaire mailed to you some time ago. I would
like to take this time to express my sincere thanks for your coopera-
tion.
As mentioned to you during our phone conversation, I would like to
request a date for the taped personal interview to discuss in detail the
concerns you mentioned on your questionnaire. In addition, some com-
bined noted answers from the questionnaires of your peers from the other
five (5) Black colleges are being used in this research project.
Please be assured that the data gathered for this study will be
treated with full respect for confidentiality. Your name and college
will at no time be identified, and only the researcher will have full
access to interview materials.
I look forward to seeing you at _a.m./p.m. on
in
^
^
. I will also
(Day) (Date) (City)
confirm the accepted dates by phone.
Yours very sincerely.
Lucious L. Daily, Jr., Ed.D. Candidate
Higher Education and Administration
University of Massachusetts
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SAMPLE LETTER AFTER INTERVIEW
Dear
Thank you so very much for an interesting and enlightening session.
I would like to express at this time my sincere gratitude for the time
you shared with me during your busy day; realizing full well that your
duties and professional responsibilities are many.
Your self-sacrifice and kindness in helping me with my doctoral
work is encouraging and memorable, and, again, I thank you most warmly
for doing so.
With best wishes for the remainder of the school year.
Yours very sincerely,
Lucious L. Daily, Jr., Ed.D. Candidate
Higher Education and Administration
University of Massachusetts
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Dear
My sincere thanks to you for your role in providing valuable data,
relative to the attrition and retention problems at your institution,
for my doctoral study. The study owes its very existence to the active
cooperation and assistance that was provided by you.
Special thanks also are extended to your President, Dr.
the Faculty, and the Study Body for their contributions to the success
of the study.
Again, thank you. Your assistance will always be remembered and
appreciated.
Yours very sincerely,
Lucious L. Daily, Jr., Ed.D. Candidate
Higher Education and Administration
University of Massachusetts
APPENDIX C
DEMOGRAPHIC DATA FROM QUESTIONNAIRE RESPONDENTS
INFORMATION
FROM
QUESTIONNAIRE
:
GENERAL
INFORMATION
OF
THE
ADMINISTRATORS
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